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Abstract
Quality early childhood education improves childhood

development outcomes and has long-term implications for
school readiness, workforce participation, and economic
growth. Despite this, in Pakistan, the net enrollment rate of
children ages 3 to 5 in early childhood education was only
31 percent in 2022. This paper estimates the cost of expand-
ing access to early childhood education using an adapted
version of the early childhood education Accelerator Cost-
ing and Simulation model. Using available administrative
data, the paper presents cost estimates for three packages:
(i) a business-as-usual package, (ii) a core service delivery
package, and (iii) an augmented service delivery package.
It considers how these costs might vary using alternate

delivery mechanisms, such as community construction
and vouchers. To ensure 100 percent net enrollment in
early childhood education by 2035, Pakistan must increase
the amount of the education budget spent on early child-
hood education from the existing allocation of 5.3 percent
to 10.4 percent by 2035. This means increasing the early
childhood education budget from PKR 71 billion (US$0.3
billion) in 2022 to PKR 418 billion (US$1.85 billion) in
2035, suggesting an average annual increase of 14 percent.
Using alternate delivery mechanisms, such as community
construction and vouchers, the required budget can be
reduced to PKR 311 billion (US$1.37 billion) in 2035.
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Introduction

Approximately 20 million school-aged children in Pakistan did not attend school in 2021 (Pak
Alliance for Maths and Science, 2021). Learning poverty in Pakistan is also extremely high,
estimated to be 78 percent for 10-year-old children (World Bank, processed). Low participation in
pre-primary education has major implications for human capital development, productivity, and
skill acquisition (Holla et al., 2021). Research suggests that the availability of quality education in
the early years could be one pathway for countries to achieve SDG-4 targets and tackle challenges
such as poor access to education, retention in school, and marginalization (Rad et al., 2022).
However, the net enrollment rate of children aged 3-5 in early childhood education (ECE) was
only 31 percent in 2022 in Pakistan (Tomlinson et al., 2023) — far short of the SDG 4.2 target of
universal access to quality pre-primary education. If Pakistan fails to close the universal ECE
coverage gap, each consecutive cohort remaining at the present enrollment rate will cost Pakistan
3.4 percent of its GDP (Tomlinson et al., 2023).

Data limitations do not allow realistic planning and decision-making for the ECE sub-sector in
Pakistan’s education system. There are currently no mechanisms in place to record the budgetary
allocations and spending on ECE in federal or provincial budgets. Pre-primary and primary
education budgets are combined into one budget and cannot be disaggregated.

Cognizant of the cost of inaction, Pakistan is committed to expanding ECE services for all children.
To do so, it is imperative to have a robust strategic plan in place that relies on a realistic
understanding of the existing investments in pre-primary education and scenarios for additional
investments in the upcoming years.

Despite the gaps in existing data, there are mechanisms through which this information gap can be
filled in the short to medium term until such systems are developed and implemented. This paper
is one attempt to fill this information gap. It presents a simulation exercise using an adapted version
of the ECE Accelerator Costing and Simulation Model' to outline the ECE costs, financing gap,
and human resources and infrastructure needed to achieve government goals and SDG 4.2 targets.
The aim is to facilitate evidence-based planning and decision-making for the ECE subsector in the
upcoming years. The model also considers alternative scenarios for meeting targets by 2035. The
discussion section considers system capacities and additional support mechanisms required for
these endeavors.

This paper draws on administrative data sources, the population census, and publicly available
data on government spending to consider what a core package of ECE services might cost in
Pakistan. It considers goals such as those articulated in SDG 4.2 as well as prospective goals being
considered by the government.? This paper presents cost estimates for three packages: (i) a
business-as-usual package, (ii) a core service delivery package, and (iii) an augmented service
delivery package. Various approaches to service delivery are costed including community
construction and vouchers.

' The development of this tool was supported by UNICEF in collaboration with others. The original tool is available
at https://www.ece-accelerator.org/resources/early-childhood-accelerator-simulation-model.

2 The analyses presented in this paper were motivated by a government request to understand the costs of expanding
ECE provision across Pakistan.



Cost of Inaction

Improving human capital development in Pakistan by improving ECE attendance and the quality
of ECE provided has immediate costs and long-term benefits. In 2022, Pakistan’s Human Capital
Review calculated the cost of inaction of failing to invest in ECE (Tomlinson et al., 2023). The
cost society pays for failing to implement such an intervention was estimated for three scenarios
in Pakistan.> Low coverage was estimated by equalizing enrollment rates between households in
the highest income quintile and those in the other quintiles to achieve 27.2 percent enrollment
across income levels (based on the Pakistan Social and Living Standards Measurement Survey
2019-20 enrollment rates for children in the highest income quintile). Medium coverage was
estimated using the enrollment rate of a regional peer, Nepal, at 61.9 percent, and full coverage
was estimated as achieving one year of universal ECE enrollment, meeting Pakistan’s commitment
to SDG 4.2 and 2009 National Education Policy objectives.

Continuing coverage at present levels and not raising coverage levels would be expensive. The
cost of inaction would be 0.34 percent of GDP for the low-coverage scenario (failing to boost
enrollment to 27.2 percent of all 3- to 5-year-olds in preprimary school), 1.79 percent of GDP for
the medium-coverage scenario (failing to enroll 61.9 percent of 3- to 5-year-olds), and 3.39 percent
of GDP for the full-coverage scenario. The cost of inaction on medium coverage is conservatively
estimated at US$ 4.7 billion for each cohort that fails to receive medium coverage. The cost of
failing to invest in ECE is high. As such, the next step is understanding the upfront costs of
investment in ECE.

Evidence from Other Countries

Costing and simulation models are fairly common in education sector planning. However, because
of data availability and consolidation challenges, ECE is often not included as its own education
level. In most cases, ECE is grouped together with primary education. However, there are
examples of countries that have been able to achieve significant milestones through better planning
and budgeting. For example, Uzbekistan developed dedicated strategies and costing simulations
for preschool education as part of its Education Sector Plan 2019-2023 (Government of
Uzbekistan, 2019). The preschool enrollment rates increased from less than 30 percent in 2017 to
69 percent in 2022 (Ministry of Preschool Education, Uzbekistan & UNICEF, 2022). In addition,
more than 12,000 non-state family preschools were established between 2018 and 2021 using
public-private partnership models.

Given the need to estimate ECE costs, a variety of different ECE costing and simulation modeling
tools have been developed and utilized in various periods and contexts. Some well-known tools

3 The approach used a benefit—cost ratio from Engle et al. (2011), data on the population aged 3—5-years from the 2020
Pakistan Census, government expenditure per primary student from World Bank (2015), and GDP from World Bank
(2020). The benefit-cost ratio was estimated at a conservative 6.4:1 and a discount rate of 6 percent was applied based
on a study modeling the impact of increased ECE attendance on school attainment and subsequent wage changes in
73 low- and middle-income countries (LMICs) (Engle et al., 2011).
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include the UNICEF WCARO tool,* CARICOM costing model,’ Estimator Cost Analysis Tool,°
Brookings Childhood Cost Calculator,” ILO Care Policy Investment Simulator,® and UNESCO’s
SDG 4.2 costing model.’ For the case of Pakistan, UNICEF’s ECE Accelerator Costing and
Simulation Model was preferred over other available models because it is open source, easy to
adapt, and allows the planners and decision-makers to use the model iteratively.

The ECE accelerator simulation model was developed in 2021. Governments have been using the
tool for ECE sub-sector planning. For example, Lesotho used the results of the simulation exercise
to undertake focused advocacy with the government and public representatives to increase funding
for ECE. The resulting analysis suggested that universal expansion would not be feasible given
available resources. The government instead opted to support the expansion of one year of ECE.
The costing exercise also resulted in leveraging additional funding from development partners for
ECE.

Data and Methods

The approach

This paper analyzes data from the Pakistan Bureau of Statistics (2017 Census)'® and the provincial
Education Management Information Systems'! on the population size, enrollment rates, and
achievement rates (dropout and retention rates) in ECE. Data on existing infrastructure, human
resources, ECE and education financing, and unit rates for key inputs such as teachers and basic
ECE supplies were also collected from each provincial government. These inputs were categorized
under 3 heads: salary, non-salary (such as payment of electricity bills), and development (such as
construction of classrooms). Policy options and targets for ECE were then defined based on best
practices and in line with national and provincial policies and implied service standards.
Enrollment estimates from the PSLM were updated. Using data on population growth and
enrollment in public and private ECE we use an estimated enrollment rate of 31% for all scenarios
in this paper. Enrollment rates were then projected for 2023-2035 using the population projections
contained in the most recent published census files.!? Infrastructure and human resource

“https://www.ece-accelerator.org/resources/unicef-west-and-central-africas-regional-prototype-supporting-cost-
effective-policy-development-early-childhood-development

5 https://www.humanitarianlibrary.org/sites/default/files/2014/02/ECD-CoNo30-rev.pdf

6 https://www.costtoolkit.org/

7 https://www.brookings.edu/articles/the-childhood-cost-calculator-c3/

8 https://www.ilo.org/globalcare/?language=en#simulator
*https://bangkok.unesco.org/sites/default/files/assets/article/Barly%20Childhood%20Care%20and%20Education/file
s/Costing%20and%20Financing%20SDG%204.2%20Webinar/2.1 Kristy%20Bang.pdf

10 https://www.pbs.gov.pk/content/final-results-census-2017

1 http://www.emis.gob.pk/; https://semis.rsu-sindh.gov.pk/; https://open.punjab.gov.pk/schools/;
https://ese.kp.gov.pk/page/education_management_information_system_emis; http://hrmis.fde.gov.pk/;

12 The rates used for each province are available online at https://www.pbs.gov.pk/content/final-results-census-2017-
0, Table 1. These are 2.4 for Pakistan overall, 2.13 percent for Punjab, 2.89 percent for KP, 2.41 for Sindh, and 3.37
for Balochistan. While newer population growth rates are available from the 2023 census, age-wise population
estimates are not yet published. Hence these newer growth rates were not used.

4



https://bangkok.unesco.org/sites/default/files/assets/article/Early%20Childhood%20Care%20and%20Education/files/Costing%20and%20Financing%20SDG%204.2%20Webinar/2.1_Kristy%20Bang.pdf
https://bangkok.unesco.org/sites/default/files/assets/article/Early%20Childhood%20Care%20and%20Education/files/Costing%20and%20Financing%20SDG%204.2%20Webinar/2.1_Kristy%20Bang.pdf
http://www.emis.gob.pk/
https://semis.rsu-sindh.gov.pk/
https://open.punjab.gov.pk/schools/
https://ese.kp.gov.pk/page/education_management_information_system_emis
http://hrmis.fde.gov.pk/
https://www.pbs.gov.pk/content/final-results-census-2017-0
https://www.pbs.gov.pk/content/final-results-census-2017-0

requirements were based on prevailing policies and service standards in each province.'> An
example of the calculations undertaken for enrollment is presented below.

Preprimary Year 1 Enrolment,y,4 = Preprimary Year 1 Enrolment,g,3 * (1 + m%)
m = assumed increase in enrolment required to meet targets in each scenario

Preprimary Year 1 Enrolment,y,s = Preprimary Year 1 Enrolment,y,4 * (1 — n%)
n = assumed dropout rate between preprimary year 1 and year 2

The dropout rate is the difference between the enrollment in pre-primary year 1 (2022) and year 2
(2023) taken as a proportion of pre-primary year 1 (2022) enrollment.

Using unit rates, the costs for ECE provision were calculated for the 2023-2035 period,
incorporating inflation — which was assumed to be 5 percent per year over this period (except for
salaries for which a 10 percent inflation was assumed). The costs were disaggregated by salary,
non-salary, and development heads. The required financing for ECE and additional investments
needed were then calculated as follows:

Costyeqr = Z Salary Expensesyeqr

+ Z Non — Salary Expenses,eq, + Z Development Expensesyeq,

An illustrative calculation
The model presents various policy scenarios from a planning, decision-making, and investment
perspective. An illustrative calculation using this approach is presented below.

e Balochistan has a baseline (2022) population of 1.4 million boys and 1.3 million girls in
the 0-5 age group. The enrollment at the pre-primary level includes 156,011 boys and
104,809 girls (including the public and private sectors), with a net enrollment of 19 percent
at the pre-primary level. The government allocated PKR 4.5 billion (US$ 0.02 billion) for
ECE, which is 4 percent of the education budget allocation for 2022.*

e Policy decisions in Balochistan suggest that schools must have a Student-Classroom Ratio
of 40:1 and a Student-Teacher Ratio of 30:1. Given existing enrollments, classrooms and
teachers — there is a shortfall of both rooms and teachers in Balochistan.

e The model estimates the cost of addressing the current gap of teachers and classrooms in
the next twelve years as well as of achieving 62 percent enrollment by 2035. This requires
a total enrollment of 871,253. To deliver quality ECE in public schools and to comply with
existing service standards, 16,248 additional teachers will need to be hired in the next 12
years. The model assumes these salaries grow with a 10 percent inflation rate. The current
average annual salary of teachers in the system is estimated to be PKR 384,000 (US$
1,696).

13 For instance, a student to classroom ratio of 40:1 was used.
14 For the purposes of estimates reported in this paper, the ready exchange rate of the State Bank of Pakistan as of
December 30, 2022 is used. This was PKR 226.4 to USD 1.
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e Likewise, to ensure these students are not enrolled in overcrowded rooms — an additional
22,358 rooms will be needed over the next 12 years.

e To provide an augmented service delivery package (enhanced infrastructure, improving
quality of service delivery, providing school meals, etc.), the current budget for ECE in
Balochistan must be increased from PKR 4.5 billion (US$ 0.02 billion) to PKR 28.5 billion
(US$ 0.13 billion) by 2035. This corresponds to an annual increase of 14 percent on
average. '

o If alternate delivery mechanisms (community construction and vouchers) are used,
the budget requirement by 2035 will be substantially reduced to PKR 19.4 billion
(USS$ 0.09 billion), with an annual increase of 11 percent on average.

The simulation modeling relied heavily on data availability, which varied from province to
province. Due to data limitations, several assumptions are made throughout data consolidation and
analysis. Population, public enrollment, and unit rates are largely available for the exercise.
However, data on human resources and infrastructure was unavailable at the pre-primary level.
The figures were, however, available at the primary level. We assume that if a primary school has
six classrooms and six teachers, one of them should be for the pre-primary level. So, the total
number of teachers at primary level was divided by six to calculate the pre-primary level figures.
Similar assumptions were used for baseline education financing data.

The baseline enrollment in private schools was estimated based on private to public enrollment at
the pre-primary level ratio using the latest available Pakistan Education Statistics Report 2020-21
(Pakistan Institute of Education, 2022). The data on teacher training was also not available. It was
assumed that public school ECE teachers are currently untrained in ECE teaching and must
undergo extensive training. Table 1 provides an overview of the baseline data used for simulation
modeling.

15 These calculations assume that the baseline year is 2022. Estimated figures are projected up to 2035 — resulting in
14 periods. The compounding formula used in this case is ((28.5/4.5)"(1/14))-1.
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Table 1: Baseline data used for simulation modeling, 2022

185,814 66,766 1,430 2,025 3.1 0.3 0.7

0.15 11,241 79,615 174 298 3 0.42 0.8
3.54 693,349 453,363 2,216 2,216 3 0.46 0.21

9.1 796,756 1,776,028 19,895 18,560 3 0.54 0.6
4.57 822,675 822,675 6,264 16,784 2.5 0.42 1.6

Notes: Public enrollment statistics are from the Annual School Census of each province. Private enrollment statistics are computed
based on the share of the population that reports being enrolled in a private school. The number of ECE teachers and classrooms is
estimated based on the figures reported for the primary level in each province's Annual School Census. The cost of classroom
construction, teacher salary and the cost of providing a WASH facility are provided by provincial education departments. A WASH
facility is comprised of one enclosed flush toilet and one sink connected to piped water.



Costing Scenarios

To build and sustain a well-functioning ECE system in Pakistan, financing support across actors
will be needed. It is, therefore, essential to consider costs from multiple angles, including donor
support, public financing, the role of civil society organizations, leveraging private sector
contributions, and exploration of innovative multisectoral approaches that will maximize
investments in the ECE sub-sector. A preliminary examination of the costs of continuing business-
as-usual and undertaking a realistically ambitious financing approach for ECE in Pakistan follows.

The paper presents costs for three packages of service delivery: a business-as-usual package, a
core package, and an augmented package. It also presents costs for alternate delivery mechanisms
that do not solely rely on the public sector. The business-as-usual approach means that provincial
governments follow existing budgetary trends for ECE and allocate ECE budgets in the future
based on them. This is without routing any significant additional resources for the sub-sector. It
does, however, rely on construction of additional classrooms using existing approaches.

The core package focuses on using existing ECE facilities to the maximum — thereby minimizing
additional construction. '® This package assumes no additional investments into infrastructure.

The augmented service delivery package includes services that are not currently offered to ensure
quality ECE delivery in the provinces. For example, capacity building of ECE human resources
and providing school meals to a subset of children (on the basis of need) have been included in the
simulation models. These are in addition to constructing additional classrooms and providing
additional human resources for the ECE sub-sector.

The alternate delivery approach introduces cost-effective service delivery mechanisms that can
also deliver quality ECE. For this paper, we consider providing education vouchers to parents for
enrolling their children in private schools and community construction as alternate modalities. !’

Results

The simulation exercise was undertaken for the four provinces of Pakistan and the Islamabad
Capital Territory (ICT). The results are presented below at the provincial and ICT levels, and then
aggregated at the country level. The costs are calculated using two criteria: a) provinces reaching
62 percent net enrollment in ECE (medium coverage) and b) 100 percent net enrollment in ECE
(full coverage).

In 2022, Pakistan earmarked a budget of PKR 70.64 billion (US$ 0.31 billion) for ECE out of the
total education budget of PKR 1,345 billion (US$ 5.94 billion). The allocation for ECE equals 5.3
percent of the total education budget for the year. While there are efforts underway to ensure that
governments allocate at least 10 percent of the education budget to ECE (UNICEF, Education
Commission & LEGO Foundation, 2022), in reality, few countries achieve this threshold. The
allocations for ECE in Pakistan are well below this global benchmark (Figure 1).

16 For example, no new classrooms are constructed during the simulation period and existing classrooms are used to
accommodate new enrollment. This could be through double shift schools as one example.
17 There are various other alternate modalities possible.



Figure 1: ECE budget as a proportion of the education budget, 2022
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A provincial analysis highlights that none of the provinces currently achieve this benchmark target.
As per the figure above, in 2022 Punjab spent the highest portion of its education budget on ECE
(6.9 percent), followed by Khyber Pakhtunkhwa (5.6 percent), Sindh (4.9 percent), Balochistan
(4.3 percent), and ICT (0.5 percent).

Business as Usual

The business-as-usual approach means that the provinces allocated ECE budgets per the ongoing
trends in previous years. This is without routing any significant additional resources for the sub-
sector. This approach also sets a baseline for our analyses to see what the additional investments
will look like if the government opts to deliver only a core package, an augmented package, or if
it chooses to deploy alternate service delivery mechanisms. Table 2 outlines the budgetary
projections for ECE at the provincial levels for a business-as-usual approach which would result
in a net enrollment rate of 43 percent in ECE by 2035; an increase of 12 percent points compared
to the current ECE net enrollment rate of 31 percent.

As an illustration, based on ECE budget trends in the last five years, Khyber Pakhtunkhwa is
expected to demonstrate the highest average annual percentage increase (13 percent) in the ECE
budget. In 2035, it will also be the province with the highest allocation for ECE in absolute terms.
The remaining three provinces and ICT are projected to increase their ECE budgets by 5-7 percent
annually. Overall — across Pakistan, using a business-as-usual approach, the ECE budget will rise
from PKR 71 billion (US$ 0.3 billion) in 2022 to PKR 217 billion (US$ 0.96 billion), representing
an increase of 8 percent annually.



Table 2: ECE budget projections for a business-as-usual approach, billions of PKR

6%

0.7 0.7 0.8 0.9 0.9 1.0 1.1 1.1 1.2 1.3 1.4 1.6 1.7 7%

177202 232 265 303 347 398 456 523 600 68.8 79.0 90.7 13%
362 388 415 444 475 509 545 583 624 668 715 76.6 82.0 7%

163 172 181 19.1 202 213 225 237 250 264 279 294 31.1 328 5%

Notes: A business-as-usual package assumes that the provinces allocate ECE budgets per the ongoing trends in previous years without
significant additional investments for the sub-sector.

10



Core Package

Considering resource limitations, it is also essential to consider the scenario where the existing
facilities are utilized to the maximum. This means no additional investments in infrastructure.
Table 3 shows the budget projections for achieving 62 percent net enrollment in ECE.

To achieve the medium coverage of 62 percent net enrollment in ECE through a core package of
services, Pakistan must increase its ECE budget by 9 percent on average annually. In aggregate
terms, if this percentage increase is maintained, the budget for ECE will increase from PKR 71
billion (US$ 0.3 billion) in 2022 to PKR 237 billion (US$ 1.05 billion) in 2035. Khyber
Pakhtunkhwa needs the highest annual growth of 14 percent to achieve the target of 62 percent net
enrollment. Sindh, Balochistan, and Punjab follow Khyber Pakhtunkhwa with an 7 percent yearly
increase. ICT must enhance its ECE budget by 7 percent annually.

To achieve universal enrollment in ECE (full coverage) by 2035 and provide a core package of
ECE services means an annual increase of 10 percent in the ECE budget. Using this annual
increase, the budget earmarked for ECE will grow from PKR 71 billion (US$ 0.3 billion) to PKR
261 billion (US$ 1.15 billion) in 2035. Khyber Pakhtunkhwa will need the highest increase of 14
percent, while ICT, Sindh, and Punjab need a yearly increase of 8 percent on average. Balochistan
has to enhance its ECE budget by 9 percent annually to achieve universal enrollment at the pre-
primary level. Table 4 shows the budgets needed to achieve a universal enrollment scenario by
providing core ECE services.

11



Table 3: ECE budget projections for medium coverage (62 percent enrollment) using a core package, billions of PKR

103 102 109 11.8 7%

0.7 0.7 0.8 0.9 0.9 1.0 1.1 1.2 1.3 1.4 1.5 1.6 1.7 8%

195 222 254 290 331 379 433 495 567 649 715 818 939 14%
39.5 425 457 49.1 528 569 613 66.0 712 76.8 782 84.0 90.6 7%

163 185 192 203 215 230 249 264 285 304 326 339 366 393 7%

Notes: A core package assumes using the existing ECE facilities to the maximum such that there are no additional investments into
infrastructure and curtailing supporting interventions like school meals, which are added as part of the other packages considered in
this paper.
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Table 4: ECE budget projections for full coverage (100 percent enrollment) using a core package, billions of PKR

10.5 5 g 13.0 145 9%

0.8 0.8 0.9 1.0 1.1 1.1 1.2 1.3 1.5 1.6 1.7 1.9 8%

229 262 300 343 394 451 518 595 684 759 872 1005 14%
43.1 465 502 542 587 635 688 747 812 837 90.8 99.1 8%

163 199 208 222 238 255 273 293 316 341 368 383 414 450 8%

Notes: A core package assumes using the existing ECE facilities to the maximum such that there are no additional investments into
infrastructure and curtailing supporting interventions like school meals, which are added as part of the other packages considered in
this paper.
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Augmented Package

The simulation models for all the provinces include additional strategies to ensure quality ECE
delivery in the provinces. These include capacity building of teachers, caregivers, and parents, for
example, and providing school meals to a select number of children. Including these strategies in
the ECE planning and implementation processes in the coming years is represented here as the
augmented package. This also means the construction of additional classrooms and providing
additional human resources for the ECE sub-sector. Table 5 presents the budget projections to
achieve medium coverage (achieving 62 percent net enrollment in ECE) through an augmented
package.

To achieve the target of 62 percent net enrollment in ECE, Pakistan must increase the ECE
allocations by 11 percent annually on average. For ICT, an increase of 18 percent will be needed
annually. At the provincial level, Balochistan needs to increase its ECE allocations in the
upcoming years to the tune of 14 percent annually on average. For Khyber Pakhtunkhwa, an annual
increase of 15 percent will be needed. Punjab and Sindh will need to increase their ECE budgets
by 9 percent annually on average.

For the universal access scenario with an augmented package of services, a significant increase is
warranted from all the provinces (Table 6). All four provinces must increase their ECE budgets by
more than 10 percent per annum on average to achieve the 100 percent net enrollment target. The
ask is most challenging for Balochistan and ICT, which will need to boost the per-year increase
from 6 percent and 7 percent (business-as-usual approach) to 18 percent and 19 percent,
respectively, to achieve universal access to pre-primary education by 2035.

An annual increase of 17 percent by Khyber Pakhtunkhwa, while Punjab and Sindh will need to
increase their annual allocations for ECE by 11 percent each. In aggregate terms, Pakistan will
need to increase the ECE allocations from PKR 71 billion (US$ 0.3 billion) in 2022 to PKR 418
billion (US$ 1.85 billion) in 2035, highlighting an average annual increase of 14 percent.
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Table 5: ECE budget projections for medium coverage using an augmented package

11.3 125 138 153 169 187 20.7 229 . 233 57 285 14%

0.6 1.4 1.7 2.1 2.5 3.0 3.5 4.0 46 52 5.5 5.8 6.2 6.6 18%

155 27.6 307 348 394 445 504 571 647 733 828 849 963 109.7 15%
338 516 552 598 648 702 76.1 825 895 97.1 1051 100.8 109.0 1184 9%

16.3 259 275 298 325 365 391 434 46.6 0.5 475 2. 563 9%

Notes: An augmented package assumes an augmented service delivery package and includes additional strategies to ensure quality
ECE delivery, like capacity building of ECE human resources and providing school meals to children.
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Table 6: ECE budget projections for full coverage using an augmented package

114 125 141 159 179 203 231 264 302 342 349 404 470 18%

0.6 L.5 1.9 2.2 2.7 3.1 3.6 4.2 4.8 54 5.8 6.1 6.5 6.9 19%

155 314 352 401 458 523 598 683 781 893 101.8 107.6 123.4 141.8 17%
338 547 589 644 704 770 844 92,6 101.8 112.0 123.1 1225 1351 1499 11%

163 309 325 352 382 415 451 491 535 584 635 604 661 725 11%

Notes: An augmented package assumes an augmented service delivery package and includes additional strategies to ensure quality
ECE delivery, like capacity building of ECE human resources and providing school meals to children.
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Alternate Modes of Service Delivery

The needs of the education system, including for the early years, are substantial. It is, therefore,
essential to identify means of making education financing effective and efficient. One such
approach is to introduce alternate service delivery mechanisms that are cost-effective but can also
deliver quality ECE. For this paper, we have considered two mechanisms: a) providing education
vouchers to parents for enrolling their children in private schools and b) community construction,
which is more cost-effective and relies on localized services. Table 7 presents the budget
projections for medium coverage (achieving 62 percent net enrollment in ECE) through an
alternate mode of service delivery.

For Pakistan to achieve the target of 62 percent net enrollment in ECE through a mix of traditional
and alternate delivery mechanisms, the ECE allocation would need to increase by 10 percent
annually on average. At the provincial level, ICT would need to increase its ECE allocations by
18 percent annually on average in the upcoming years. The average increase required for Khyber
Pakhtunkhwa and Balochistan will be 14 percent and 11 percent, respectively. For Punjab and
Sindh, an additional allocation of 8 percent per year will be needed, respectively.

Table 8 describes the costs of achieving universal enrollment in ECE by 2035. Using a mix of
traditional and alternate models of ECE service delivery will result in an annual increase of 11
percent in Pakistan’s ECE budget. Using this annual increase, the budget earmarked for ECE will
grow from PKR 71 billion (US$ 0.13 billion) to PKR 311 billion (USS$ 1.4 billion) in 2035. ICT
will need the highest increase of 18 percent, while Khyber Pakhtunkhwa and Balochistan will have
to increase the ECE budget by 15 percent and 13 percent annually, respectively. Punjab and Sindh
need a yearly increase of 9 percent on average. The table below looks at the budgets required to
achieve a universal enrollment scenario by providing ECE services through a mix of traditional
and alternate mechanisms.
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Table 7: ECE budget projections for medium coverage using an alternate delivery mechanism

107  11.8 129 142 57 169 166 179 194 11%

1.7 2.1 2.5 2.9 3.4 3.9 4.5 5.1 54 5.7 6.1 6.4 18%

247 282 323 369 422 481 550 628 713 774 881 100.6 14%
459 495 535 578 625 676 731 790 8.1 859 923 996 8%

163 207 21.7 232 249 269 296 317 345 37.0 397 402 433 464 8%

Notes: An alternate delivery package introduces cost-effective service delivery mechanisms that can also deliver quality ECE. For
example, providing education vouchers to parents for enrolling their children in private schools and community construction as the
alternate modalities.

18



Table 8: ECE budget projections for full coverage using an alternate delivery mechanism

104 116 129 145 162 181 200 206 23.0 259 13%

1.8 2.1 2.6 3.0 3.5 4.0 4.6 52 5.5 59 6.2 6.6 18%

263 302 347 398 456 523 600 688 785 860 984 1129 15%
473 513 557 605 658 715 779 849 923 947 1029 1124 9%

163 232 245 264 285 307 332 359 389 422 454 459 495 53.6 9%

Notes: An alternate delivery package introduces cost-effective service delivery mechanisms that can also deliver quality ECE. For
example, providing education vouchers to parents for enrolling their children in private schools and community construction as the
alternate modalities.
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Discussion

While resources are scarce, it is worth noting that multiple traditional and innovative funding
mechanisms are available to fund ECE. In order to tap into these innovative resources, it is
important to know the quantity of the challenge and funding gaps. This calls for developing a
strategy to agree on the vision for ECE, outline the targets, and maintain a balance between
ambitiousness and fiscal and operational realities.

Pakistan spends 5.3 percent of its education budget on ECE. To ensure 100 percent net enrollment
in ECE by 2035, Pakistan needs to boost its ECE spending up to 10.4 percent of its education
budget by 2035. This would mean increasing the ECE budget from PKR 71 billion (US$ 0.13
billion) in 2022 to PKR 418 billion (US$ 1.85 billion) in 2035, allowing an average annual increase
of 14 percent. This increase will allow for human resources and infrastructure improvements,
implementing strategies such as the capacity building of teachers, caregivers, and parents, for
example, and providing school meals to a select number of children. ICT would need to increase
its ECE budget by 19% percent on average for this to happen. Balochistan and Khyber
Pakhtunkhwa would need to increase their annual ECE spending by at least 18 percent and 17
percent, respectively. On the other hand, to reach 62 percent net enrollment (enrollment rate in
peer country, Nepal), the resource requirement by 2035 is estimated to be PKR 319 billion (US$
1.4 billion). The largest increase needed would be from ICT (18 percent), followed by Khyber
Pakhtunkhwa (15 percent), Balochistan (14 percent), Punjab (9 percent), and Sindh (9 percent).

Given the resource limitations and the steep financial requirement, the federal and provincial
governments could also consider a core package of services. The core services will exclude
additional strategies to improve the quality of services and service delivery. In this package, the
governments would curtail extra infrastructural investments and undertake commitments such as
school meals. To do this, Pakistan would need to increase its current ECE spending from PKR 71
billion (US$ 0.13 billion) in 2022 to PKR 261 billion (US$ 1.15 billion) in 2035. For the medium
coverage (62 percent), the resource requirement would be PKR 237 billion (US$ 1.05 billion) in
2035. To do this, Khyber Pakhtunkhwa must increase its annual ECE spending by at least 14
percent. Balochistan, Punjab and Sindh would need to increase the ECE budget by 7 percent, while
ICT would need to increase its ECE allocation by 8 percent annually.

Over the years, Pakistan has experimented with numerous alternate delivery mechanisms for ECE
and education service delivery in general. Given the financial requirements for achieving the
committed enrollment targets as part of national and international commitments, these alternate
modes are worth considering. Through a combination of education vouchers and community
construction, the ECE budget requirement could be reduced from PKR 418 billion (US$ 1.85
billion) in 2035 for the augmented package to PKR 311 billion (US$ 1.37 billion) for achieving
100 percent net enrollment at the pre-primary level. The annual increase would decrease to 11
percent from the earlier stated 14 percent. To achieve the 62 percent net enrollment target
employing alternate delivery mechanisms, the national ECE budget will need to be increased from
PKR 71 billion (US$ 0.13 billion) in 2022 to PKR 272 billion (US$ 1.2 billion) in 2035.
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This paper provides targets and estimates of the resource requirements for ECE in the next 12 years
(See Table 9). Notwithstanding the budgetary implications, good planning, political prioritization,
and consistency can facilitate reaching such targets. A robust ECE system will improve school
readiness, student retention in primary and secondary education, transition to higher educational
levels, and education outcomes.

Given the benefits of ECE, considering the current state of ECE financing in Pakistan, and because
of the resource requirements outlined above, this paper provides decisionmakers with a framework
to invest additional resources in ECE and ensure they are used effectively and efficiently. Different
policy options should be considered to develop a long-term ECE service delivery and financing
strategy. The example scenarios described in this paper all call for a substantial increase in ECE
financing over the next decade. However, the analysis considers modalities that could help lessen
this burden and facilitate a sequenced approach.

There is also an opportunity for federal and provincial governments to invest in tracking
expenditures on pre-primary education at aggregate, functional, and operational levels. Doing so
would allow Pakistan to report ECE spending to international databases, such as the UIS —
something it does not currently do. Such tracking is crucial for understanding the state of ECE
financing, gaps, and compliance status with international and national benchmarks. The
government, civil society organizations, and development partners might also consider focusing
on implementing community-based approaches and public-private partnership modalities for ECE.
This could lower the burden on the public education system and reduce the funding requirements
for achieving SDG 4.2 targets. Policy makers can use simulation exercises such as those used in
this paper to better plan service delivery for children in the early years.

Limitations

This exercise is not without constraints and limitations. First, pre-primary budgets are grouped
with primary education in Pakistan; therefore, the ECE budgetary allocations and expenditures are
unknown. To address this, we used a part of the primary education budget proportionate to the
number of grades at the primary level as the pre-primary education budget. However, this is not a
robust way of estimating budgets. Second, the human resource and infrastructure figures are not
disaggregated for ECE in the provincial EMIS and other data systems. For provinces where this
data was unavailable, we made proportionate calculations like the ones mentioned above. Third,
the enrollment data for private schools is not readily and accurately available in the EMIS/NEMIS
or other data systems. Nor is data on children with special needs (population, enrollment, etc.)
accurately available. Fourth, multigrading at the ECE level is not identifiable through EMIS
systems. Lastly, there are inconsistent ECE policies within provinces: e.g., caregivers are a
mandatory part of the public ECE system in Punjab but not in other provinces.

Future Directions

This paper presents a preliminary status of ECE financing in Pakistan, outlining estimates not
available before at the national or provincial level. However, the data systems in the country must
be tailored to capture the planning and costing needs of the ECE sub-sector. Updating these
estimates regularly and with more precise data would allow an opportunity to track progress and
adjust as needed.

21



Table 94: Summary of scenarios in billions of PKR
Modality 2023 2024 2025 2026 2027 2028 2029 2030 2031 2032 2033 2034 2035

Business as usual (without additional
interventions)

Augmented package (without additional
support from the private sector)
Alternative delivery modalities (combine
public provision, targeted vouchers to
leverage private sector and community-
based models)

“Core” package (without new major
capital expenses)

Table 9B: Summary of scenarios in percent of GDP'®
Modality 2023 2024 2025 2026 2027 2028 2029 2030 2031 2032 2033 2034 2035 Avg

Business as usual (without additional
interventions) 0.09 | 0.10 | 0.10 | O.11 | 0.11 [ 0.12 | 0.13 | 0.14 | 0.15 | 0.16 | 0.17 | 0.18 | 0.19 | 0.13
Augmented package (without
additional support from the private
sector) 0.15 ] 0.16 | 0.18 | 0.19 | 0.21 | 0.22 | 0.24 | 0.26 | 0.29 | 0.31 | 0.31 | 0.34 | 0.37 | 0.25
Alternative delivery modalities
(combine public provision, targeted
vouchers to leverage private sector and

76.5 82.8 89.8 975 106.0 1154 125.7 137.1 1499 164.0 179.6 197.1 216.6

130.0 1409 156 1729 1919 2132 2373 264.5 2953 3284 3315 3714 418.1

99.2 1082 1193 131.8 145.6 161.0 178.2 197.5 219.2 241.7 253.1 280.0 311.4

86.3 93.6 1022 111.8 122.5 1345 1479 163.0 180.1 1993 211.1 234.0 260.9

community-based models) 0.12 1 0.13 | 0.14 | 0.15 | 0.16 | 0.17 | 0.18 | 0.20 | 0.21 | 0.23 | 0.24 | 0.25 | 0.28 | 0.19
“Core” package (without new major
capital expenses) 0.10 | 0.11 1 0.12 ] 0.12 ] 0.13 | 0.14 | 0.15 | 0.16 | 0.18 | 0.19 | 0.20 | 0.21 | 0.23 | 0.16

18 Percent of GDP computed using GDP at current market prices of 84,068.76 in 2023 from the SBP and an average annual growth rate of 2.5% as per SBP.
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