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Introduction 
 

This Handbook for Literacy Lesson Planning is designed to be used as a resource for education 

stakeholders seeking to design evidence-aligned early grade literacy programs. It describes the 

different subskills involved in learning to read, outlines best classroom practices for each 

subskill, and offers examples of high-quality classroom activities for each best practice.  

This document is meant to be used in conjunction with the other global public goods (GPGs) of 

the Tools for Improving Reading series, the World Bank suite of knowledge products on early 

grade literacy, and other tools as needed.  Readers are encouraged to read or skim these other 

tools, and keep them handy as they read and use this Handbook.   

The other tools of the series are:  

The Early Grade Reading Rainbow: A Quick Guide to Reducing Learning Poverty: This tool 

describes the main subskills for reading using plain, non-technical language. It also assigns a 

color of the rainbow to each subskill, to allow color-coding to help the lesson planning process.  

The guide also emphasizes the need for (a) multi-year planning to ensure a comprehensive 

approach to instruction for the entire early grade reading instruction sequences (generally 

primary grades 1-3); (b) the use of structured lesson plans in daily sequences to instantiate all 

the instructional activities and cover all the instructional goals in the series; (c) guidance, and 

support to teachers in the form of regular coaching and explicit professional development for 

literacy instruction; (d) the use of tools to map language abilities and ensure that students are 

taught in the language they best speak and understand; (e.) measurement to ensure every child 

has at least the main reading textbook for their grade and access to supplementary materials; 

(f) assessments aligned with instruction; and (g) appropriate local linguistic and cultural 

adaptation and research on instructional efficacy at the local level.    

How Children Learn to Read: Toward Evidence-Aligned Lesson Planning: This paper 

summarizes the science of reading as the basis for understanding the content and pedagogy 

for effective reading instruction. It uses the phases of reading development to suggest specific 

content and learning goals for teaching reading subskills, along with suggestion for creation of 

multi-year, yearly, sub-annual, weekly, and daily lesson goals.  It presents numerous options for 

adoption of the most effective pedagogy and provides specific advice for classroom practice. 

Its various tables lay out indicative scope and sequence around which to build effective lesson 

plans.  

How to Provide Effective Reading Instruction: This paper drills down on the classroom practice 

that most effectively teach children to read.  It provides advice on pedagogy related to both 

word recognition and decoding as well as the development of language comprehension ability 

for both oral and written language. The paper identifies the amount of daily instruction 

associated with success and the sequence of learning experiences that best enable children to 

learn to read. Advice is provided on teaching letter names and sounds, and promoting word 

recognition and basic word knowledge. It proposes classroom tasks to teach decoding skills 

and shows how these are related to the ability to identify word parts. It provides guidance on 

moving from word recognition to automaticity and fluency and proficiency in reading of long 
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and more difficult connected texts. It similarly proposes multiple strategies for improving 

reading comprehension abilities and building background knowledge. Finally, it suggests 

specific pedagogical techniques that gradually shift the responsibility for learning from the 

teacher to the student.  

Structured Lesson Plans for Literacy Instruction: A Compendium of Global Resources. This 

collection of over 700 resources in 42 languages provides real world examples of teacher 

guides, lesson plans, assessments and other texts that have been used for reading instruction. 

Although this Handbook includes specific examples mapped to each rainbow color and 

therefore to each subskill, the Compendium permits an empirical assessment of how education 

systems have organized reading instruction.  

Structured pedagogy, aligned practices: What can we Learn from Literacy Policies in Brazil? 

This paper provides empirical evidence on the degree of alignment, content, and structure of 

curricula and lesson plans in some Brazilian education systems. The paper analyzes the 

documents of the primary school instructional series in two Brazilian states and seven Brazilian 

municipalities, using the Reading Rainbow as a framework to identify relative emphasis on 

different reading subskills. The paper finds that highly structured systems also have greater 

amounts of instruction time, greater detail in the instructional program, and clearer 

progressions of skills when compared with systems having overall less structure in the literacy 

curriculum. The paper also finds more emphasis on reading of connected texts and on 

comprehension of oral and written language. Phonemic awareness, phonics, and the alphabetic 

principle (the orange, yellow, and green colors of the Rainbow respectively) receive relatively 

less emphasis.  
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Section 1: How Children Learn to Read - The Early Grade 

Reading Rainbow 
 

What is the Early Grade Reading Rainbow? 
 

This Handbook for Literacy Lesson Planning is designed to be used with the suite of products 

designed in the introduction. Chief among these is the Early Grade Reading Rainbow: a simple 

way to understand the key messages from the science of reading. Each rainbow color 

represents one of eight key skills students need to master to become independent readers. 

These skills overlap; learning one helps a student learn the others through multiple feedback 

loops. Each skill should be a focus of direct and explicit instruction.  

They are best taught in a loose sequence that starts with oral language and culminates in 

reading comprehension instruction. Teachers and policymakers can use the Rainbow to be sure 

lesson plans include plenty of instruction in these essential skills. 
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Summary of Rainbow Colors and Subskills 

 

Learning to read involves acquiring multiple skills from both the domains of word recognition 

and the domain of language comprehension. These skills are acquired in a rough, identifiable 

sequence, but that also occur simultaneously, through multiple feedback loops. For instance, 

letter name and sound knowledge permits decoding and word reading, which in turn promote 

automaticity and growth of fluency in reading comprehension. Likewise, decoding permits word 

reading, which promotes growth of vocabulary, which in turn promotes both listening and 

reading comprehension skills. So, when creating lesson plans, it is necessary to both respect 

the sequence of skills and the feedback loops. In addition, lesson plans require variation in 

activity and changes to content so students do not become bored.  The templates for lesson 

planning in the first two products in the series provide more information on how to array 

activities related to the different subskills as one moves through the early years of the literacy 

curriculum.  

Lesson planning works best when the planner appreciates the role of each subskill in the 

creation of the composite skill that is proficient reading.   Below is a quick review of each 

subskill in the order they appear in the Rainbow and in Section 3.  

Master oral language [Red]. Research is clear that the higher a student’s ability to express 

herself and comprehend oral language, the better she will be as a reader. Early experience, such 

as in Early Childhood Education, where language abilities are developed in oral language, lay the 

groundwork for effectively learning word recognition skills and acquiring the ability to read 

printed language. Once students reach a given ability level in language comprehension, they 

start to acquire additional vocabulary, knowledge of syntax, and background knowledge from 

written texts. Therefore, oral language ability helps the growth of reading skills which in turn 

help the growth of overall language abilities (for oral and written language). 

Hear and make the sounds of words [Orange]. The ability to recognize (hear) and make the 

sounds of words prepares students to match letters with sounds and sounds with letters.  Many 

children struggle in reading because they are not able to break words into parts when they hear 

them spoken.  Practice with this skill –orally first, without the use of text—for about 40 to 60 

hours maximum can help avoid numerous reading difficulties.  Evidence suggests declining 

returns to instruction starting around 40 hours and flattening almost completely by 60 hours.  

Mapping letters to sounds and sound to letters [Yellow].  Students need to know the names of 

all the letters in the alphabet used to write the target language, and then learn the sounds these 

letters represent singly and in combination with other letters. Letter sounds can change 

depending on their position within a word or in more idiosyncratic ways based on long-forgotten 

usage, so some memorization of irregular spelling patterns and exceptions is needed.  But letter 

name, sound, and basic word reading should proceed together, with the simplest word forms 

used to demonstrate the key letter sounds first.  

Understand the alphabetic principle [Green].  Students gradually learn that all words are written 

with letters and that letters can be used to write any word. This is part of the realization that 

printed words stand for the sounds of words children already know in oral language. As children 
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become better at “sounding out” words, they begin to internalize the logic of how letters work 

together to make words they can read and understand.  

Recognize words and meaningful parts and roots of words automatically [Blue]. Students go 

from knowing roughly 5,000 words at the start of primary school to knowing 25,000 by the end 

of high school. They do not learn 20,000 words individually, but instead teach themselves the 

meaning word families and word classes by learning word parts and recognizing patterns. So, 

when a student learns the prefix “dis” she may quickly learn a series of words like “displease” 

“disturb” “distrust” and “dishonest.”   Later she may learn that that “di” belongs to a word family 

with meaning like “diverge” “dilemma” “digress”. Automaticity in word recognition takes a long 

time and require significant amounts of high-quality instruction and practice.  

Read and write longer and more difficult chains of words, phrases, and sentences increasingly 

smoothly. [Indigo]. As word automaticity skills increase, students are better able to smoothly 

read longer and more difficult combinations of words as connected text. They can move from 

spending energy on sounding out single words to paying attention to word order (syntax), 

morphology (singular or plural markers), verb tenses and other text features. They can also seek 

to identify explicitly stated information in a text, and/or infer facts from background knowledge 

and predict authors’ intentions. When students are able to comfortably read at the pace of a 

normal speaking voice, with proper intonation and prosody, they are said to read fluently.  

To comprehend the meaning of texts and build background knowledge. [Violet]. Students 

ultimately gain sufficient abilities to decode texts and read them fluently with most of their 

attention then going to making meaning at different levels. When students can read without the 

need for explicit instruction and consistently derive appropriate meaning, they have the 

independent reading abilities that permit them to “read to learn” across a variety of domains.  

Practice in independent reading improves reading skills, which in turn makes reading easier and 

more enjoyable. This cycle constitutes the “self-teaching phase” where students’ own 

independent reading helps them become better readers.  

Love reading and read for enjoyment and learning.  [All rainbow colors]. The whole process of 

learning to read should be suffused with positive emotions and connected to inherent pleasure 

of accomplishment and learning. When reading is modelled as a pleasurable activity, students 

read more, progress faster, and benefit through learning and personal growth as readers.  
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Section 2: Structured Lesson Plans for Literacy 

Instruction: Compendium of Global Resources 
 

 

This Handbook is also derived directly from the document Structured Lesson Plans for Literacy 

Instruction: Compendium of Global Resources, a repository of over 700 teacher guides, lesson 

plans, curricula, and student workbooks from around the globe. These teaching and learning 

materials were compiled by the World Bank to serve as inputs for countries looking to create 

evidence-aligned teaching and learning materials (TLMs) for literacy or adjust existing TLMs to 

align with the science of reading. 

Within each language, the documents are organized by grade and type of document. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Access the Compendium Here 

https://documents.worldbank.org/en/publication/documents-reports/documentdetail/099620003312235737/p1742520dc7afb0880974b097f1886093ef
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/099620003312235737/p1742520dc7afb0880974b097f1886093ef
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Section 3: Classroom Practices and Examples 
 

The remainder of this Handbook presents classroom practices for each subskill of learning to 

read, represented by the different colors of the Early Grade Reading Rainbow. The practices are 

categorized by a letter and a number; the letter represents the first letter of the color in the 

rainbow. For instance, practices R-1 through R-12 correspond to the reading subskill ‘Master 

oral language,’ which is the Red (‘R) color in the rainbow. These practices are those classroom 

activities or instructional approaches that are meant to be employed by educators to help 

students achieve proficiency in that subskill.  

The remainder of the handbook presents classroom practices for each color of the rainbow for 

the subskills represented by each color of the reading rainbow. The practices are categorized by 

a letter and a number. The letter is the first letter of the color in the rainbow. The ‘R’ practices 

also correspond to Red, which is ‘master oral languages,’ and the practices are all meant to be 

employed to achieve that school.  

The classroom examples, by contrast, come from a wider variety of sources, including lesson 

plans. Links to these sources (where available) are next to each of the citations.  

Policymakers, instructional designers, and anyone interested in creating effective lesson plans 

can consider and select among these practices to create a strong and effective learning 

sequence. 
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Master Oral Language 
Know lots of spoken words and how to use them 

(Red) 
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Key Classroom Practices: 

 Focus on listening comprehension 

early on: During the first half of the 

first year of schooling, teachers 

should focus largely (if not entirely) 

upon listening comprehension: the 

teacher should read different texts to 

students every day, and should 

engage them in discussions and 

activities, e.g., dialogic reading using 

the PEER strategy. 

 

 Ask students to hear, repeat, produce: 

Lay the foundations for language 

comprehension by asking novices to 

hear, repeat, and produce sentences in 

conversation, and to identify the 

meanings of words before or as they 

are being read. 

 

 Encourage students to practice 

speaking: Nurture development of oral 

language all day long, both directly 

and indirectly by reading from story 

books, structuring student-to-student 

conversations, asking for choral 

responses to questions, and group 

recitation of songs, poems, and plays. 

 

 Provide a good model of language 

use: Teachers should speak clearly 

and properly to model language use 

properly.  

 

 Include memorization and recitation 

of poems, rhymes, prayers (if allowed), 

and songs in the daily routines. 

 

 Provide adequate time for students to 

formulate answers. Teachers should 

wait about 5 seconds after asking a 

question before intervening 

 

 Show interest in what students have 

to say: Teachers when interacting 

verbally with young children should 

show interest through attention and 

facial expressions that encourage 

them to continue talking. 

 

 Balance teacher and student talking: 

Maintain a balance between the 

teacher talking and the students 

talking. Students need to practice 

producing language, not just listening 

to it 

 

 Pair students up to engage in 

prompted discussion: Pair students 

up and ask them to tell each other a 

response to a question or to share an 

idea about something they have 

learned. This is called, “Think, Pair, 

Share”. Students engage in student-to-

student conversation, ideally with a 

prompt (think, pair, share) 

 

 Encourage partner and group 

activities: Guide students to engage in 

various partner and small group 

activities as this can also increase the 

amount of student talk 

 

 Introduce new word meanings every 

day: Teachers should introduce 

several new word meanings every day 

(10-15 new word meanings every 

week), preferably related to a topic or 

theme of interest (activity examples: 

interactive read-alouds, story boards, 

retelling) 

 

 Correct gently: If students make a 

mistake while speaking, correct them 

gently. 
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Select Examples 

 

Practice R-1: Focus on listening comprehension early on. 

MALAWI – The English Teacher Guide for Standard 1 includes several activities titled “Listening 

to a Story” that include a teacher-led read aloud, followed by listening comprehension 

questions. For example: 

• “Use Pictures 1-4 on page 43 in the learner’s book. Lead the learners to discuss the 

pictures using the vocabulary they have previously learned. Identify the characters in the 

story as Ali, Ali’s friends, the teacher, and Grandmother. Read the story aloud twice 

expressively.” 

 

• “Follow the I Do – We Do – You Do approach to help the learners to answer these 

questions in complete sentences: 1. Why is Ali sad? (Ali is sad because he is sick.); 2. 

What does the teacher say to Ali? (The teacher says, “Ali, go home.”); 3. Where do Ali’s 

friends take Ali? (Ali’s friends take Ali home.); 4. What does Grandmother say to Ali? 

(Grandmother says, “What is wrong, Ali?” OR Grandmother says, “Let’s go to the 

hospital.”)” 

 
Source: Malawi Institute of Education. (2016). English Teacher’s Guide for Standard 1, Unit 14, Lesson 2, p. 182. See here. 

 

Practice R-2: Ask students to hear, repeat, and produce. 

LIBERIA – The Grade 1 English Teacher Guide includes a section on oral vocabulary in the 

lesson plans. Teachers are asked to “use objects, pictures, and demonstrations to help students 

understand the words.” The activity begins with the teacher saying: “Now we will learn some 

new vocabulary words.” 

• Beginning. “The first word is beginning. The beginning is the start or first thing. (Call 

three students to the front of the classroom. Have them stand in a line one behind 

another.) For example, this is a line. Who is at the beginning of the line? ... That’s right. 

Say with me, ‘[Student’s Name] is at the beginning of the line.’ (Have the students stay in 

line.)” 

• Middle. “The next word is middle. The middle is what is in between other things, like the 

center. Who is in the middle of the line? ... That’s right. Say with me, ‘[Student’s Name] is 

in the middle of the line.’” 

Ali is Sick  
1  Ali is at school. He is sad. He is sick. He has ɑ headache. He does not play with his 

friends at break.   
2  The teacher asks, “Ali, what is wrong?” Ali says, “I am sick. I have ɑ headache.” The 

teacher says, “Ali, go home.”  
3  Ali’s friends take Ali home.  
4  At home, Grandmother asks, “What is wrong, Ali?” Ali says, “I am sick. I have ɑ 

headache.” Grandmother says, “Let’s go to the hospital.” 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Std%201%20English%20%20Teacher%27s%20Guide%20Final.pdf
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• End. “The next word is end. The end is the last thing. Who is at the end of the line? ... 

That’s right. Say with me, ‘[Student’s Name] is at the end of the line.’ (Call on another 

three students to stand in line and review beginning, middle, and end with the new 

students.)” 
 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 1 (2020 

Revision), Week 1, Day 1, p. 4. See here. 

 

Practice R-3: Encourage students to practice speaking: 

BRAZIL ---In Brazil’s state of Piaui, the teacher professional development directorate 

recommends the following classroom activity for pre-school: 

• Greet the children with a themed classroom corner entitled ‘Professions’ containing toys 

and pictures that reference different trades. Ask: ‘Has anyone figured out why these 

things are here?’ Allow the children to express their thoughts and then say: ‘This week 

we will learn many things about the professions.’ 

• Present the tools (objects or pictures) and ask them if they know what each is, what it is 

used for, and who usually uses it for work. 

• Extend the conversation by talking about what they do and what the social importance of 

various professions is. 

Source: Translated from Secretaría Municipal da Educação. Prefeitura Municipal de Teresina. Gerencia de Formacao, Divisao de 

apoio ao Magisterio. IAB 2ndo periodo 2019.  

LIBERIA - The Kindergarten English Teacher Guide includes several rhymes and read-aloud 

activities. For example: 

• “Today we will be learning a new rhyme!” 

• “Listen carefully. Say the rhyme using facial expressions and gestures.” 

You and me, you and me, 
We are part of a community. 

We try our best to keep it clean. 
We are kind and helpful, never mean. 

 
• “Repeat the rhyme. Have students repeat each line with you using gestures. 

o Can you hear words that sound similar? (me, community; clean, mean) 

o What is the same about those words? 

o What other words rhyme with (or sound like) me, community? Clean, mean?” 

• “Have students look at the rhyme and pictures on page 74 of the Student Activity Book. 

Let’s read the rhyme together. Point to each word with me as I read it.” 

• “Model moving your finger from left to right and top to bottom as you read the rhyme.” 

• “Have students chant the rhyme with you.” 

• “Say the rhyme several times, changing some words to reflect other ways to take care of 

your community. Match gestures to the words.” 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Kindergarten), Week 15, Day 4, 

p. 74. See here. 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%201%20Part%201.pdf
https://ierc-publicfiles.s3.amazonaws.com/public/resources/RLA_GK_TIG_2018.pdf
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Practice R-4: Provide a good model of language use 

EL SALVADOR—The Grade 1 Teacher Guide repeatedly encourages teachers to model correct 

pronunciation, intonation, and rhythm. Some of the advice says: 

• ‘Keep in mind that modeling reading aloud allows the student to internalize the 

intonation, rhythm and [speaking] pauses, which are elements that give expressiveness 

to the text.’ 

• ‘Keep in mind that reading predictive texts such as riddles must be done with the correct 

intonation, hence promoting oral comprehension […]’ 

Source: Ministerio de Educación de El Salvador. ESLengua Guía Metodológica de Lenguaje Grado 1, Tomo 1. See here. 

Practice R-5: Include memorization and recitation 

PAKISTAN – The Grade 1 USAID Pakistan Reading Project Lesson Plans include several 

opportunities for students to recite poems. 

• The teacher informs the students that they will recite a poem together. 

• The teacher and the students recite the poem (shown below) together multiple times. 

The poem is about a laundryman (دھوبی) who goes to different houses to collect clothes, 

and then washes, dries, and irons them.  

• The teacher is asked to ensure that all students are following the instructions and 

reciting the poem. 

Source: Translated from USAID Pakistan Reading Project, Grade 1 Urdu Lesson Plans, Week 1, Lesson 6, p. 10. See 

here. 

Practice R-6: Provide adequate time for students to formulate answers 

PAKISTAN – In the Oxford University Press Grade 1 Teacher Guide, the guidelines for teachers 

include the following instruction: 

• Ask questions. After asking a question, wait for the answer. Encourage students to 

answer the question, and instruct the students not answering the question to carefully 

listen to their peers. 

Source: Translated from Oxford University Press, Grade 1 Teacher Guide, ,موتیا Third Edition, Guidelines, p. ix. See here. 

Practice R-7: Show interest in what students have to say 

HONDURAS – The 1st grade Teacher Guide continuously reminds teachers to pay attention to 

what their students are saying during in-class discussions. One example below: 

• Begin the class with a brief conversation to help students connect with the topic. 

‘Students, before we read, I want us to talk about a trip you have taken. Tell me, where 

have you gone? Who did you go with?’ Give your own example.  

• Listen attentively to what the students say. If they omit any of the details you asked for, 

point it out and continue the conversation.  

Source: Adapted from Secretaría de Educación, República de Honduras (2019) Español 1 Guía del Docente Aprendo a Leer y a 

Escribir en Primer Grado. Grade 1, Unit 2, Lesson 11, pg. 157. See here. 

https://www.mined.gob.sv/eslenguam/guias/Guia%20metodologica_1tomo%201.pdf
http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/1/1
https://oup.com.pk/urdu-ka-guldasta-motia-teaching-guide.html
http://www.educatrachos.hn/desktop/?parent=2660&grade=19&class=52
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Practice R-8: Balance teacher and student talking 

BRAZIL--In Ceará, the 2nd grade Portuguese curriculum suggests the following classroom 

activity: 

• Introduce the book "The Revolt of the Letters" and the story, and ask students to make 

predictions from the title and the illustrations. 

•  Read the text to the students, aloud. Then, encourage them to reflect on the hypotheses 

they made before reading, checking to see confirmed or not. 

•  Promote reflections on the text, such as: What did they understand from the text? What 

did they feel when they heard the story? What did they like, what did they dislike? 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Vamos Passear na Escrita: caderno de atividades do 

aluno: 3ra etapa. 

Practice R-9: Pair students up to engage in prompted discussion: 

BRAZIL – In Brazil’s State of Ceará, a 1st grade student book asks students to ‘interview’ each 
other by asking: 

• What is your name?  

• How old are you? 

• What is the name of your teacher? 

• What do you most like to do in school? 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Vamos Passear na Escrita: caderno de atividades do 

aluno: 3ra etapa.  

Practice R-10: Encourage partner and group activities 

PAKISTAN – The USAID Pakistan Reading Project Grade 1 Lesson Plans include several partner 

and small group activities, for example: 

• Ask the students: Who has what pet (پالتو جانور) at home? (Possible answers: cat, dog, 

cow, goat, horse, chicken, rabbit, etc.) 

• Divide the students into four groups. 

• Ask the students to discuss the following prompt amongst themselves in their groups: 

How do you take care of your pet? (It is possible that some students do not have pets, in 

which case, the prompt can be changed to the following: If you had a pet, how would you 

take care of them?) 

• Provide the groups with time to discuss the prompt amongst themselves. 

• Once the discussion is over, encourage different groups to share their responses with 

the rest of the class. 

Source: Translated from USAID Pakistan Reading Project, Grade 1 Urdu Lesson Plans, Week 2, Lesson 8, p. 13-14. See here. 

Practice R-11: Introduce new word meanings every day 

COLOMBIA --The Colombian Pre-school teacher guide introduces several new vocabulary words 

every week during storytelling. The new words contain the phoneme (vowel or consonant) that 

is the focus of instruction on a given week. On Week 3, for instance, the teacher follows the 

following sequence: 

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/1/1
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• The teacher reads the story Irene the Ingenious Iguana (Irene la Iguana Ingeniosa). 

• The teacher and students analyze the illustration, and students answer what type of 

animal Irene is and describe the animal.  

• The teacher re-reads the first sentence out loud, this time pointing (on the board) to the 

words he or she is reading. The students are asked to repeat the words: Irene, iguana, 

ingeniosa. 

• Then the teacher reviews the new vocabulary words for the week, ingeniosa, soluciones, 

ideas, asking students to provide definitions and building on their provided definitions. 

• The teacher asks comprehension questions that contain the vocabulary words (e.g., 

“Have you had good ideas to resolve problems?” “What makes Irene an ingenious 

iguana?”) 

• The students are asked to utilize the new words in sentences. 

Source: Ministerio de Educación de Colombia. Aprendamos Todos a Leer: Guía para el Docente, Primer semestre de transición, Tomo 

1 (Pre-school transition grade, Unit 1, Grade 3, pg. 31). See here.  

Practice R-12: Correct gently. 

MALAWI – The English Teacher Guide for Standard 1 includes the following suggestion as a 

Teacher Tip: 

• “When the learners are practicing in pairs, walk around the classroom listening to them 

and giving feedback. Affirm what they do well and gently correct their mistakes. Offer 

positive reinforcement to an incorrect response before gently correcting it with 

actionable feedback.” 

Source: Malawi Institute of Education. (2016). English Teacher’s Guide for Standard 1, Unit 2, Lesson 5, p. 26. See here. 

MOZAMBIQUE – The lesson plans form the Mozambique Aprender + project often recommend 

teachers to acknowledge students’ efforts, even if their answers are incorrect. It suggests 

teachers to find a gentle way to correct their students, without telling them directly their answer 

is wrong. For example: 

If the students answer correctly, say, “good job” and if they answer incorrectly, have another 

student stand up to answer the question and then have the first student repeat the correct 

answer. When the student repeats the correct answer, praise them. 

Source: Translated from Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans, Lesson 13. 

 

 

 

 

 

https://www.colombiaaprende.edu.co/contenidos/coleccion/aprendamos-todos-leer
https://ierc-publicfiles.s3.amazonaws.com/public/resources/Std%201%20English%20%20Teacher%27s%20Guide%20Final.pdf
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Hear Word Sounds  
Hear and make the sounds of words (phonological 

awareness) 

(Orange) 
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Key Classroom Practices 
 

O-1. Encourage students to 

practice word segmentation: 

Segmentation refers to the 

ability to divide oral words into 

their phonemic constituents. 

For instance, the word cat 

includes three phonemes (/k/-

/ă/-/t/). 

 

O-2. Encourage students to ‘blend’ 

phonemes (individual sounds) 

to create words: Blending is 

the opposite of segmentation: 

children are presented with the 

phonemes one-by-one and 

their task is to connect those 

sounds, blending them 

together so that they result in 

the pronunciation of words. 

 

O-3. Teach ‘onset/rime training’. 

The teacher explains the act of 

separating the first sound one 

hears from the rest of the word 

and then provides examples of 

this. 

 

O-4. Have students respond to 

rhyme and alliteration during 

word play. Teachers can play 

with and recite rhyming words 

and alliterations (words that 

begin with the same sound). 

 

O-5. Have students recognize 

rhyming words: Teachers can 

ask students which two words 

rhyme in a string of words: 

pear, feel, chair.  

 

 

 

O-6. Encourage correct 

pronunciation: Engage 

students in trying to 

pronounce/articulate words 

properly drawing their attention 

to what their tongues and lips 

are doing in that sound 

production. 

 

O-7. Enable students to see the 

teacher’s mouths during 

pronunciation. Seat children in 

such a manner and move 

among the group in a way that 

would allow students to see 

the teacher’s mouth when the 

words are pronounced to help 

students perceive the sounds. 

 

O-8. Encourage students to see 

their own mouths during 

pronunciation: If possible, it 

can help to have students look 

in a mirror when they 

pronounce the sounds.  

 

O-9. Praise success and correct 

errors: Praise success and 

when there is an error show 

the class how to do it correctly.  

 

O-10. Match words with the same 

first sound: Teachers can 

practice matching words with 

the same word sound. For 

instance, do ‘mother’ and ‘milk’ 

start with the same sound? 

Yes, or no? 

 

O-11. Practice syllabication: This 

refers to the process of 

forming or dividing words into 
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syllables. An example is 

syllable deletion, where, for 

example, students can be 

asked to say ‘turnip,’ and then 

asked to say it again without 

saying ‘tur’. 
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Select Examples 

 

Practice O-1: Encourage students to practice word segmentation 

PAKISTAN – The USAID Pakistan Reading Project Grade 2 Lesson Plans have several activities 

for practicing phonemic segmentation, for example:  

• Divide students into groups. Assign one word to each group and ask them to break the 

word down into its component sounds. For example: کمھار (potter) can be broken down 

into کہ and مھار. 

• Words to use: ،کمھار کھلونے، ٹھیلے، وھیل  (wheel, stalls, toys, potter). 

• Ask each group to segment one word. 

Source: Translated from USAID Pakistan Reading Project, Grade 2 Urdu Lesson Plans, Week 2, Lesson 11, p. 20 See here. 

 

KENYA – The Grade 1 English Teacher Guide includes several phonemic segmentation 

activities, for example: 

• “Today, we are going to say the sounds in words. First, I will say a word and you will say 

all of the sounds of the word.” 

• I Do. “T: The word is met. T: I say all of the sounds /m /, /e/, /t/.” 

• We Do. “T: Let’s do it together. The word is met. T & L: Say /m /, /e/, /t/. Continue 

practising with the words: at, am, mat.” 

• You Do. “T: Now I will say the word and you will say all of the sounds. T: The word is met. 

L: /m /, /e/, /t/. Continue practising with the words: at, am, mat.” 

Source: Ministry of Education, Science, and Technology of Kenya. (2016). Tusome Early Grade Reading Activity English Teacher’s 

Guide, Grade 1, Week 8, Day 5, p. 54. See here. 

Practice O-2: Encourage students to ‘blend’ phonemes (individual sounds) to create words: 

LIBERIA – The teacher introduces the activity. “Today we will blend sounds to make words. We 

will learn the capital P and small p and new sight words. We will also review our vocabulary and 

read the story ‘The Mat’ again.” Then the teacher goes through the activity: 

• I do: “Listen as I say the beginning and end of a word: m-ap. I can blend the beginning 

and the end together to say the word: map.” 

• We do: “Let’s blend the beginning and the end of the word together. Listen: m-ap. Say the 

sounds with me: m-ap. Say the word with me: map.” Repeat with t-ap (t-ap, tap), p-an (p-

an, pan).  

• You do: “Now it’s your turn. I will say the beginnings and ends of words. You will repeat 

the sounds and blend them together to make words.” Say the following sounds and have 

students repeat and blend them into words: p-an (p-an, pan); c-ap (cp-ap, cap); p-at (p-at, 

pat). 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 1 (2020 

Revision), Week 3, Day 1, p. 42. See here. 

 

KENYA – The Grade 1 English Teacher Guide includes several oral blending activities, for 

example: 

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/2/6
https://shared.rti.org/content/read-liberia-teacher-instruction-guide-grade-1-volume-1-part-1
https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%201%20Part%201.pdf
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• Teacher: “Today we will make words by joining sounds.” 

• I Do. “T: The sounds are: /m /, /a/, /t/. I join the sounds together. The word is mat.” 

• We Do. “T: Let’s do it together. The sounds are /m /, /a/, /t/. What is the word? T & L: 

mat.” 

• You Do. “T: Now I will say the sounds and you will say the word. T: /m /, /a/, /t/. What is 

the word? L: mat. Continue with examples: man, met, mit.” 

Source: Ministry of Education, Science, and Technology of Kenya. (2016). Tusome Early Grade Reading Activity English Teacher’s 

Guide, Grade 1, Week 7, Day 2, p. 38. See here. 

Practice O3: Teach ‘onset/rime training’ 

MALAWI - The English Teacher Guide for Standard 1 includes the following onset/rime activity: 

• "Now we are going to put some words together. I will do it. We will do it together. Then 

you will do it on your own." 

• I Do.  

• "Say, /b/ ... /ird/ ... bird. Repeat.” 

• “Say, /f/ ... / ish/ ... fish. Repeat.”  

• “Say, /fr/ ... /og/... frog. Repeat." 

• We Do. "Let’s do it together. Say, /b/ ... /ird/ ... Answer together with the learners: bird. 

Repeat. Do the same for fish and frog. Add: 

• /sk/ ... /y/ ... Answer together with the learners: sky. 

• /gr/ ... /ound/ ... Answer together with the learners: ground." 

• You Do. "Now it is your turn. Say the first sound in each word (the onset) by itself, then the 

rest of the word (the rime). Let the learners blend the two to say the word on their own as 

the whole class, in groups, and as individuals.” 

Source: Malawi Institute of Education. (2016). English Teacher’s Guide for Standard 1, Unit 12, Lesson 4, p. 154. See here. 

Practice O-4: Have students respond to rhyme and alliteration during word play 

LIBERIA - Liberia’s Grade 1 Teacher guide contains exercises where students can create their 

own rhyming words. This is introduced in Week 21 of Grade 1, after students have had practice 

listening for and identifying rhyming words. 

• I do: “Today we will make rhyming words. Listen to this word. The word is ball. I hear /b/ 

at the beginning of ball. I hear /ôl/ at the end. To make a word that rhymes with ball, I’ll 

change the /b/ to a new sound, /t/, and keep the same ending, /ôl/. The rhyming word is 

tall.” 

• We do: “Let’s make rhyming words together. The word is hall. What sound do we hear at 

the beginning? /h/. What sound do we hear at the end? /ôl/. Let’s change /h/ to a new 

sound, /f/. What sound do we keep? /ôl/. Let’s put the new beginning sound with /ôl/. 

/f/–/ôl/, fall.” 

• You do: “Now it’s your turn. I will say a word. You will repeat it and tell me the beginning 

and end sounds. Then I will tell you to change the beginning sound to a new sound to 

make a rhyming word.” The teacher uses salt, changing the /s/ to an /h/, and repeats 

with cat/mat. 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 2 (2020 

Revision). Week 21, Day 1, pg. 42. See here. 

https://shared.rti.org/content/read-liberia-teacher-instruction-guide-grade-1-volume-1-part-1
https://ierc-publicfiles.s3.amazonaws.com/public/resources/Std%201%20English%20%20Teacher%27s%20Guide%20Final.pdf
https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%202%20Part%201.pdf
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BRAZIL – In Sobral, Brazil, a Grade 1 textbook includes the following activity on alliteration: 

The students are asked to read the following two-line tongue-twister (alliteration) with 

intonation: 

Se a aranha arranha a rã, se a rã arranha a aranha, como a aranha arranha a rã? Como a rã 

arranha a aranha?  

Source: Câmara Brasileira do Livro (2020). Aprender a Ler, Programa IAB de Língua Portuguesa Alfa e Beto de 

Alfabetização, p. 15. 

 

Practice O-5: Have students recognize rhyming words 

PAKISTAN – The USAID Pakistan Reading Project’s Grade 1 Lesson Plans include the following 

lesson review activity on rhyming words: 

• Divide students into four groups. 

• Inform students that we will be making rhyming words ( اظہم آواز الف ) in this activity, for 

example: ِجن، اِن، ِکن، ِگن، ِدن، بِن (who/whose, they/these, who, count, day, without). 

• Assign one word to each group, for example: Group 1: ِمل (meet), Group 2: ِجس 

(who/which), Group 3:  اِن (they/these), Group 4: ِگرنا (to fall). 

• Instruct each group to make rhyming words with their assigned word. 

• Ask each group to share their rhyming words, one by one. 

 
Source: Translated from USAID Pakistan Reading Project, Grade 1 Urdu Lesson Plans, Week 11, Lesson 62, p. 122. See here. 

Practice O-6: Encourage correct pronunciation 

BRAZIL – The teacher guide from São Paulo, Brazil, includes reminders for teachers to draw the 

students’ attention to words that might be difficult to pronounce. The following example shows 

how the teacher guide instructs teachers to encourage correct pronunciation when singing a 

song: 

■ When reading this song, draw attention to words such as LIMÃO (lemon). Observe with the 

students what that accent is and what sound effect it produces when pronouncing the word. 

Here, the idea is not to construct grammar rules, but to collectively observe that some words are 

given certain graphic signs and that they have a relationship to the phoneme of the part of that 

word (in this case, the nasalization of the MÃO de LIMÃO - HAND of LEMON).  

■ Explore the rest of the song and draw attention to the other graphical accents that exist in the 

song.  

■ On another day, distribute the student's material and resume with them the activity done 

collectively. Talk about the accented words and how they are pronounced.  

Then, in pairs, in possession of the material, ask them to read the song “Meu limão” (My lemon) 

and to paint the accented words. Go around the room observing the pairs' discussions and 

discuss with the class why those words are given the graphical signs.  

■ Do the same with the other songs provided in the material. 

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/1/1


25 
 

Source: Translated from Guia de Orientações Didáticas Para o(a) Professor(a): 1º ano Ensino Fundamental: Volume 2, pg. 68. 

  

Practice O-7: Enable students to see the teacher’s mouths during pronunciation 

BRAZIL – The phonics student booklet from Apucarana, Brazil, includes photos to enable 

students to see the different positions and movements of the mouth when pronouncing letters 

and words.  

 

Source: Autarquia Municipal de Educação de Apucarana, Apostila Alfabetização Completa Método Fónico. See here. 

Practice O-8: Encourage students to see their own mouths during pronunciation: 

LATIN AMERICA -- The day before this activity, the teacher asks the students to bring a small 

mirror to class. The teacher has some in class for students who forget to do so. Teacher 

guidance:  

• Ask students to pronounce the phonemes that have been studied so far: /a/, /e/, /i/, /o/ 

in front of the mirror and to see the position of their lips as they pronounce each 

phoneme.  

• Now, ask them to pronounce the phoneme /u/. Does the shape of your lips change? Ask 

them to pronounce words that start with the letter U (uvas, uña, uno) and words that 

contain /u/ in the middle or the end (abuela, fruta, jugo, puerta, dueño, etc.). 

Source: Translated and adapted from Interamerican Development Bank (2018). Aprendamos todos a leer: guía para el docente 

(primer semestre Unidades 1 -2), Grade 1, unit 1 week 5. See here. 

 

Practice O-9: Praise success and correct errors 

PAKISTAN – The USAID Pakistan Reading Project’s Grade 1 Lesson Plans often include 

reminders for teachers to praise success, for example: 

• When the groups have completed their work, praise and clap for everyone. 

• Praise students for providing the correct responses. 

Source: Translated from USAID Pakistan Reading Project, Grade 1 Urdu Lesson Plans, Week 2, Lesson 12, p. 21. See here. 

MOZAMBIQUE – The teacher guidance on the Mozambique’s Aprender + Lesson plans includes 

reminders for teachers to praise their students for their efforts as shown in the example below: 

Teacher guidance: If students say the dialogue correctly, tell them exactly what they did right 

and praise them. If they make a mistake, identify the error and repeat the question to give them 

another chance. 

https://pt.scribd.com/document/65662601/Apostila-Alfabetizacao-Completa-Metodo-Fonico
https://publications.iadb.org/publications/spanish/document/Aprendamos-todos-a-leer-Guia-para-el-docente-Primer-semestre-Unidades-1-y-2.pdf
http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/1/1
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Source: Translated from Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans, Lesson 19. 

Practice O-10: Match words with the same first sound  

HONDURAS—This Grade 1 lesson features an activity where a teacher first teaches students the 

sound for the letter “e” or /e/, explaining that this is the sound that sheep make. After showing 

students a series of images, pointing at each, and asking the class ‘does this word start with an 

/e/?’ the teacher moves to an activity in their workbooks where students are asked to circle the 

images representing words that start with an /e/ sound. 

• Introduction: Let’s keep playing with sounds. Now, we will circle the words whose name 

starts with the /e/ sound. 

• Guided practice: Tell students to mention the name of each word and to identify the 

initial sound. Ask them to observe the first image and to say what is the initial sound, 

and circle it if it starts with the /e/ sound.  

• Independent practice: Tell students that they should continue circling the remaining 

images that begin with the /e/ sound. 

Source: Translated and adapted from Secretaría de Educación, República de Honduras (2019) Español 1 Guía del Docente Aprendo 

a Leer y a Escribir en Primer Grado. Grade 1, Unit 1, Lesson 3, pg. 43. See here. 

 

MOZAMBIQUE –Lesson 66 from the Mozambique’s Aprender + project starts with a revision 

game on the letter P. The game is as follows: 

• Teacher: "Let's review the letter P". Place the following pictures on the floor or in a place 

that is visible to the students. 

 

• Teacher: Say the names of the pictures, one at a time and very slowly. Ask students to 

pay attention to the words the teacher will say and stand up each time they hear words 

that start with the 'p' sound. 

Source: Translated from Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans, Lesson 66. 

 

Practice O-11: Practice syllabication  

HONDURAS--The Grade 1 Teacher Guide in Honduras promotes phonological awareness by 

teaching students to identify and separate 

syllables orally. The Guide recommends the 

following activity: 

• The teacher explains the goal of the 

activity: ‘Today we will learn to identify the 

sounds within a sentence through 

clapping our hands. Pay attention to what 

I will do.’ 

• The teacher models the activity by saying: 

“Think out loud. I see a horse (ca-ba-llo). 

‘How many syllables does this word 

http://www.educatrachos.hn/desktop/?parent=2660&grade=19&class=52
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have?’ Pronounce it by clapping between syllables: ca-ba-llo. ‘I can see caballo has three 

syllables, so I will color in three circles in the worm image.’” Draw a worm on the board (a 

line of circles) and fill in three as you count the syllables. 

• The students practice by clapping for each syllable and coloring in the circles in their 

workbook. 

Source: Translated and adapted from Secretaría de Educación, República de Honduras (2019) Español 1 Guía del Docente 

Aprendo a Leer y a Escribir en Primer Grado. Grade 1, Unit 1, Lesson 2, pg. 28. See here. 

 

BRAZIL –The following activity is included in the Grade 1 textbook used in Ceará, Brazil.  

The students are first asked to divide the given words into syllables and then count the amount 

of syllables in each word. 

 
Source: Translated from Secretaria da Educação do Estado do Ceará (2019). Caderno de Práticas Pedagógicas, Formação 

MAISPAIC, 1º ano – Língua Portuguesa e matemática, pg. 29. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.educatrachos.hn/desktop/?parent=2660&grade=19&class=52
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Map Sounds to Letters  

To learn letter names, and map sounds to letters and 

letters to sounds. 

(Yellow) 
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Key Classroom Practices
 

Y-1. Teach students to make the 

sound of each letter, and 

provide practice. Tell the 

students that the letter 

represents a sound. Show them 

the letter (upper and lower 

case) and make the sound. 

Draw the children’s attention to 

how you made the sound, 

explaining how you held your 

mouth or positioned your 

tongue. Have the children 

practice making the sound and 

show them a picture the name 

of which begins with that letter.  

 

Y-2. Teach each letter (name, 

sound, and print) one by one: 

Rather than teaching all the 

names and then all the sounds, 

or vice versa, teach each letter 

thoroughly including name 

(capital and lower case), sound, 

and even how to print those 

letters. 

 

Y-3. Teach letter name 

identification as a 

straightforward memorization 

task. For instance, show the 

students a capital and lower-

case letter and tell them the 

letter name; have the children 

repeat the name. Then show 

that letter along with 2-3 others 

and have the children point to 

the correct one and name it. 

Provide several opportunities to 

respond with various 

combinations of letters. 

 

Y-4. Begin by teaching short vowels. 

Students should be taught how 

to identify and pronounce short 

vowels and to match the 

sounds to the letters that 

represent them, first (before 

moving on to consonant 

combinations and long vowel 

sounds). 

 

Y-5. Have students practice 

recognizing letters in text and 

matching letters and sounds. 

One way this may be done is to 

provide the students with 3-4 

letter cards at a time, having 

them locate the appropriate 

one. Or, show the students 

some simple sentences and 

have them point to or underline 

the letter that is the focus of the 

lesson.  

 

Y-6. Consider separating letters that 

are highly similar visually or in 

pronunciations (e.g., b, d, p or 

m, n). For these potentially 

confusable letters and sounds, 

it is best to teach one 

thoroughly before introducing 

the other(s). Start with the letter 

b and spend two or three days 

working on it, and then after 

several additional letters have 

been introduced, the letter d 

might be taught.  

 

Y-7. Teach that ‘sounding out’ is 

the best way to decode. 

Appeals to pictures and to 

meaning can confirm decoding 

efforts but should not 

substitute for the most 
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important cue, which is “look 

closely at all the letters and 

sound the word out.”  

 

Y-8. Ensure students know letter 

names, print and sound for all 

letters. Students should learn 

to: (1) recognize and identify all 

capital and lower-case letters 

accurately when shown them in 

random order; (2) to provide the 

most common sound for each 

letter; and (3) to print each letter 

legibly. 

 

Y-9. Teach a combination of vowels 

and consonants. It is important 

to introduce a combination of 

vowels and consonants; since 

there are only 5 vowel letters 

this would mean teaching 4-5 

consonants and 1 vowel. The 

benefit of this mixture is that it 

allows students to begin 

reading and writing words 

sooner. 

 

Y-10. Teach decoding at an 

appropriate pace: Decoding for 

novice learners must be well 

paced and limited to what 

students have been taught and 

can comfortably handle. 

 

Y-11. Model and practice letter 

writing. Teacher demonstrates 

how to write the letter, 

explaining the steps used to 

form the letter. Then students 

practice writing the letter with 

teacher feedback.  

 

Y-12. Model, lead, practice and apply. 

The core instruction includes 

explicit teaching of a phonics or 

spelling concept or pattern. 

Explicit teaching follows an “I 

do,” “we do,” “you do” format, or 

model, lead, practice, and apply. 
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Select Examples 

 

Practice Y-1: Teach students to make the sound of each letter, and provide practice 

MOZAMBIQUE — The Mozambique’s Aprender + the lesson plans introduce the letter names, 

sounds, and print one at the time. The example below shows how teachers are asked to teach 

the letters, one at a time: 

- Show the letter 'M' and say, "This is the letter 'M'." And say, several times the letter 

sound, "mmm."  

- Then, show with your finger how to write the letter 'M' while saying, "The letter 'M', we 

write it like this: first it goes up, goes down a little, goes up again, and then goes down. 

- Use the images below to help students connect the letter, to its sound and to words that 

start with that same letter. 

                                           

- Say, "M for mama (point to the image showing mama), M for mola (point to the 

corresponding image) and M for mala (point to the corresponding image)." Put a lot of 

emphasis on the sound of the letter 'mmm' in each of the words. 

- Ask the students to repeat with you, step by step and several times until they understand 

the phonetic sound of each of the letters. 

- Then, students practice saying the sound of the letter with their partners. 

Source: Translated from Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans, Lesson 56. 

KENYA - The Grade 1 English Teacher Guide includes several activities on letter sounds, for 

example: 

• “T: Our new sound is /t/. If the word begins with /t/, we will show thumbs up. If it does 

not, we will show thumbs down.” 

• I Do. “T: The sound is /t/. T: The first word is, Tam. (Show thumbs up). T: The next word 

is am. (Show thumbs down).” 

• We Do/You Do. “T: The sound is /t/. What is the sound? T & L: /t/. T: Now I will say a 

word. If it begins with /t/ we show thumbs up. If it does not, thumbs down. T: First word 

is Tam. T & L: (Show thumbs up). Continue with examples: am, tomatoes. Repeat with 

the sound /a/ and the words am and met, then the sound /m/ and the words mat, at, 

met.” 

Source: Ministry of Education, Science, and Technology of Kenya. (2016). Tusome Early Grade Reading Activity English Teacher’s 

Guide, Grade 1, Week 8, Day 1, p. 46. See here. 

Practice Y-2: Teach each letter (name, sound, and print) one by one 

PAKISTAN – The USAID Pakistan Reading Project’s Grade 1 Lesson Plans ask teachers to 

spend between 3-6 lessons (0.5-1 week) teaching each letter. During this time, students are 

taught the letter name, sound, print, as well as the most common letter combinations. For 

example: 

https://shared.rti.org/content/tusome-grade-1-teachers-guide
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• Show students a picture of the key word associated with the letter ب. Keyword: بطخ 

(duck). Introduce the sound /ب/ (the sound /b/ associated with the Urdu letter  ب). For 

example, show the picture of a duck and say the sound of the letter - /ب/ (the sound /b/). 

• Ask students to name words that begin with ب.  For example: برتن، بستہ، بوتل (pots, 

schoolbag, bottle). Possible answers: بکری، برگر، بندر (goat, burger, monkey). 

• Ask students to name words that end with the sound /ب/. For example:   ،آب، باب، کتاب

 .(water, chapter, book, rose) گالب

• Inform students that we will now practice writing the letter ب in the air. 

• Write the letter (around 2 feet big) on the board or on a chart paper. 

• Draw students’ attention towards you and ask them to follow your instructions. 

• With your back towards the students, raise your right arm in the air while holding two 

fingers up (in the writing pose). 

• While keeping your shoulders straight, bring your hand down to the board and point 

towards the letter. 

• Follow the given pathway to guide students to write the letter in the air. 

 
Source: Translated from USAID Pakistan Reading Project, Grade 1 Urdu Lesson Plans, Week 3, Lesson 13, p. 23-24. See here. 

Practice Y-3: Teach letter name identification as a straightforward memorization task 

PAKISTAN – The Oxford University Press Nursery Teacher Guide includes several activities for 
reviewing letter name identification. For example: 

• Review all the letters that have been learnt so far with the students. Provide students 
with flashcards for the letters  ب to  خ and ask them to stand with their assigned 
flashcard. Ask all the students to read each letter name, one by one. 

• Play a game with the letter names and associated keywords. Assign the letter name 
cards to some students and assign the picture cards (containing pictures of things that 
begin with the letters) to other students. Clap your hands once and instruct the picture 
card holding students to pair up with the associated letter name card holding students. 
Ask the students to stand separately again, clap once more, and now instruct the letter 
name card holding students to pair up with the associated picture card holding students. 
Keep clapping and remember to enjoy playing the game with the students. 

 

 

• Provide all students with the letter name cards. Inform the students that you will read 
out a letter name and the student who has the card with that letter name on it should 
raise their card and show it to everyone. For example, if you say ب,  the student with the 
 card should raise their hand with the card and show it to everyone. Once all the letters ب
are done, ask the students with the cards to stand in alphabetical order and read all the 
letter names aloud with the whole class.  

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/1/1
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Source: Translated from Oxford University Press, Nursery Teacher Guide, گالب ,  Third Edition, Guidelines, Unit 2, Week 5, p. 33. See 

here. 

Practice Y-4 Begin by teaching short vowels 

MOZAMBIQUE – There is no distinction between short and long vowel sounds in Portuguese. 

However, in the Mozambique Aprender + lesson plans start by teaching students words with 

simple one- to two- syllable words before teaching words that have consonant blends such as: 

mamã, bota, Tito, bata. 

Source: Translated from Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans, Lesson 94. 

Practice Y-5: Have students practice recognizing letters in text and matching letters and 

sounds. 

MOZAMBIQUE - The example below from the Grade 1 textbook, is an activity that asks students 

to underline the letter O in simple words. 

Sublinha a letra o, como no exemplo. 

o 

o 

orelha 

orelha 

pomba  
pomba 

sopa  
sopa 

galo  
galo 

O 

O 

Olga 

Olga 

Omar 
Omar 

Odete 

Odete 

Olinda 

Olinda 
 

Source: Translated from Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans, Lesson 54. 

Practice Y-6: Consider separating letters that are highly similar visually or in pronunciations 

(e.g., b, d, p or m, n). 

PAKISTAN - The USAID Pakistan Reading Project’s Grade 1 Lesson Plans separate visually 

similar letters e.g., the letter  ب is introduced in Week 3 (Lesson 13), while the letter ت is 

introduced in Week 7 (Lesson 40), with six other letters being introduced in between. Letters 

that sound similar are also introduced separately, e.g., the letter name and sound for س is 

introduced in Week 8 (Lesson 46), while the letter name and sound for ص is introduced in Week 

19 (Lesson 111), with 24 different sounds being introduced in between. 

Source: USAID Pakistan Reading Project, Grade 1 Urdu Lesson Plans. See here. 

MOZAMBIQUE — The Mozambique’s Aprender + the lesson plans separates letters that are 

visually similar or have similar sounds. The letter names, sound and print are introduced in 

pairs, in the following order: 

- a, m    -    b, i    -    o, p    -    e, t    -    u, l    -    n, c    -    d, v    -    r, g    -    s, j    -    f, z    -    h, q    - x 

Source: Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans.  

Practice Y-7: Teach that ‘sounding out’ is the best way to decode. 

MALAWI – The English Teacher Guide for Standard 2 includes several decoding activities. The 

teacher is, first, asked to say: “Now, we will read the words we learned yesterday again and talk 

about their meanings. It is important to know what the words mean for us to use them.” 

https://oup.com.pk/urdu-ka-guldasta-gulab-teaching-guide.html
http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/1/1
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• I Do. “Write the word mat on the chalkboard. Point to and sound out each letter one at a 

time: /m/... /a/ ... /t/. Then swipe your finger under the word and read it fast: mat. 

Repeat. 

o Tell learners to open their books at page 6 Activity J. 

o Point at the word mat and read: mat. 

o Point at the picture of a mat. Use local language, if necessary. Talk about the 

meaning of the word and check and clarify the learners’ understanding. 

o Return to English once the learners have understood. 

o Do the same with the word sat. 

• We Do. “Ask learners to point to and read the words on page 6 Activity J one at a time 

with you. Repeat. Watch and listen to the learners and help them to do it correctly.” 

• You Do. “Ask learners to read the words on their own as a class, in pairs, or individually. 

Go round the class to check if they are doing it correctly and help those who need 

support.” 

Source: Malawi Institute of Education. (2016). English Teacher’s Guide for Standard 2, Unit 1, Lesson 8, p. 17. See here. 

Practice Y-8: Ensure students know letter names, print and sound for all letters 

BRAZIL - The Grade 1 textbook includes several activities that promote letter recognition and 

identification.  

- The first activity in the example below requires students to draw the letter i on a piece of 

paper, cut it out and glue it in their notebooks.  

- The second activity asks them to draw an object starting with the letter i.  

- The third one asks them to trace it. 

- On the fourth one they must identify and circle the letter i. 

- On the last one they need to use clay or a similar material to model the letter i.  

 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Std2%20TG%20term%201%2C%202%2C3%20Final%2021-11-2017_0.pdf
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Source: Translated from Vamos Ler e Escrever, Língua Portuguesa, 1ª Classe, pg. 47 

 

Practice Y-9: Teach a combination of vowels and consonants 

LIBERIA – By the end of the second week in the Grade 1 English 

Teacher Guide, students have been taught 5 consonants and 1 vowel: c, 

n, r, t, m, and a. In the Alphabet Recognition and Phonics section of the 

lesson plan, the teacher is instructed to “Write the letters and the words 

on the board, as shown at the right. You can also use the letter cards for this activity.” 

• I Do. “Now we will learn a new letter. Point under C. This is capital C. Point under c. This 

is small c. Capital C and small c say /k/. Repeat.” 

• We Do. “Point in turn under C, c. Say the name with me: Capital C, small c. Say the sound 

with me: /k/, /k/. Let’s review our other letters. Say the names with me. Randomly point 

under the other letters, saying their names. Say the sounds with me. Randomly point 

under the other letters, saying their sounds.” 

• You Do. “Point in turn under C, c. Say the name. (Capital C, small c). Say the sound. (/k/, 

/k/). Say the names. Randomly point under all the letters. Say the sounds. Randomly 

point under all the letters. Have students identify names or words that begin with the 

sound /k/.” 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 1 (2020 

Revision), Week 2, Day 3, p. 31. See here. 

 

Practice Y-10: Teach decoding at an appropriate pace 

MOZAMBIQUE —Mozambique’s Aprender + lesson plans introduce only two letters at a time to 

ensure students can learn the letter sounds at a pace they can keep up with. Teachers are 

advised to model to their students how to decode after teaching them the letter names and 

sounds. They use a very basic text that includes mostly the two letters students were 

introduced to. In this case, the letters are A and M. For example: A Ana ama a mamã (Ana loves 

her mom).  

In the I do and we do sections, teachers will be asked to: 

- Write the sentence above on the board. 

- Then, read the sentence several times and then ask students to repeat with you a few 

times.  

In the you do section, students are asked to identify the first letter sound and use the picture to 

help them decode the rest of the word. Teachers will be asked to: 

- Place students in groups of five or six and give each group a set of the following images.  

- Tell the students to place the images in a pile, facing down, at the center of the group. 

- Take turns taking one picture at a time from the pie and then saying the sound of the 

letter and name the image they see. 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%201%20Part%201.pdf
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Source: Translated from Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans, Lesson 59. 

Practice Y-11. Model and practice letter writing 

COLOMBIA— Students begin learning how to write words in pre-school. For each letter, the 

teacher guide suggests the following sequence of steps: 

1. The students use their finger to trace the upper- and lowercase letter (written in large 

font) on their workbook. 

2. The teacher models how to trace it by drawing the upper- and lowercase letter on the 

board. 

3. Then, teacher asks the students to “air write,” or trace or draw the letter in the air. 

4. The children are taught (or reminded of) the correct way to hold a pencil (using a 

graphic). Then, they practice tracing a series of shapes (zig-zags, curves, and other 

shapes which get progressively more complex as the units go on) in their notebooks. 

5. Then they practice tracing the upper- and lower-case letters on their workbook using a 

pencil.  

Source: Ministerio de Educación de Colombia. Aprendamos Todos a Leer: Guía para el Docente, Primer semestre de transición, Tomo 

1 (Pre-school transition grade, Unit 1, pg. 20). See here.  

MOZAMBIQUE — When students are introduced to the first letters in Grade 1, the teachers are 

asked to show the letter to students and model how to write it in a step-by-step manner. An 

example of this can be found in Lesson 56. 

The teacher shows the letter 'A' and says several times, "This is the letter 'A'."  

Then, the teacher uses their finger to model how to write the letter 'A' while saying, "The letter 'A' 

is written like this, first it goes up, down, and then you put a little dash in the middle." 

Source: Translated from Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans, Lesson 56. 

Practice Y-12 Model, lead, practice and apply 

MOZAMBIQUE – The Mozambique Aprender + Grade 1 lesson plans all follow the “I do,” “we 

do,” “you do” format. For instance, teachers explicitly teach phonics or spelling concepts in the 

“I do” section, they ask students to do it with them in the “We do” section and finally, the 

students have opportunities to apply their learning independently in the “You do” section.  

For example, when teaching the letters m, a, b, o the lesson plans encourage teachers to follow 

the following steps: 

• I do: The teacher should first write the letters on the board and then pronounce the 

sounds of each letter, one at a time, while pointing to each letter.  

• We do: The teacher should follow the same procedure used in the I do section but this 

time, ask the students to repeat after the teacher. For example: when the teacher points 

at the letter m and says, “mmm”, the students should repeat, “mmm”. 

https://drive.google.com/file/d/1St7OvTae8Y9IONpnsFJ1CVxMZmXLjWFH/view
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• You do: In this section, the students are asked to practice what they have learned in I do 

and We do with a partner or independently while the teacher observes and/or assesses 

students’ understanding. They can be asked to practice in myriad of ways such as, 

playing games, talking, listening, and more. For example, they could be asked to identify 

the letters m, a, b, o in words by underlining, coloring or circling them and then saying 

aloud the name of the letter and the sound it makes. 

Source: Translated from Aprender + Mozambique Lesson Plan 98, Grade 1 Portuguese Lesson Plans. 
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Understand the Alphabetic Principle  
To understand how letters make all words and all 

words are written with letters 

(Green) 
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Key Classroom Practices

G-1. Begin with simplest and most 

consistent spelling patterns. 

Teach some of the simplest 

and most consistent spelling 

patterns along with the letters 

and sounds the curriculum 

already discussed. 

 

G-2. Progress from simple to 

complex. Instruction should 

progress from simple syllables 

(without consonant blends) to 

more complex ones with 

consonant blends; from single 

syllable words to multi-syllable 

words; and from an emphasis 

on single phoneme-grapheme 

correspondences to larger 

“chunks” or letter sequences 

that are common in the writing 

system. 

 

G-3. Ensure students master the 

most common vowel patterns. 

Once the most common vowel 

patterns are mastered (for 

instance, CV, CVC, CVCe, CVVC 

in English), then students 

profitably can be taught to 

break words into syllables for 

decoding and to take on more 

unusual spelling patterns. 

 

G-4. Ensure a decoding lesson 

involves learning spelling 

pattern, sounding out and 

reading. A decoding lesson 

might include the following 

steps in this sequence: a) 

visual introduction of the 

spelling pattern, with teacher 

explanation of how it works; b) 

practice recognizing the visual 

pattern, and teacher provides 

examples; c) practice sounding 

out CVC words and nonsense 

syllables; practice reading CVC 

words in text. The teacher can 

provide sentences that have 

CVC words in them, and the 

children try to read the 

sentences aloud. 

 

G-5. Ensure a decoding lesson 

involves spelling and writing. 

In a decoding lesson, explain to 

the students that they can 

write CVC words, too. 

Demonstrate how to go from 

sounds to spelling, and then 

provide some guided practice 

in which students try to write 

the words that the teacher 

says.  

 

G-6. Practice isolation and 

matching of initial and end 

consonant sounds. Students 

can practice isolation and 

production of single 

phonemes; matching words 

that begin and end with the 

same sound; blending 2‒3 

phonemes. 

 

G-7. Use best practices for spelling 

and writing. Make basic pencil 

strokes used to form letters; 

learn to write lower case letters 

in groups by their component 

pencil strokes: Practice on 

rough surface for tactile 

feedback; use clearly lined 

paper for beginning writing; 
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use numbered templates for 

letter formation; write simple 

words. 

 

G-8. Use sound-spelling cards: 

Teachers can use sound-

spelling cards for phoneme 

identification and word 

building. 

 

G-9. Build words with movable 

letters. When these are 

available, children can move 

them around to make up 

words.  

 

G-10. Have students write 

graphemes to teachers’ 

dictation; alphabetizing by first 

letter. 

 

G-11. Practice spelling and writing 

words with the patterns 

students are learning. This will 

reinforce memory for those 

words and speed of word 

recognition. 

 

G-12. Help students recognize 

spelling generalizations. 

Recognizing whether a word 

fits a particular spelling 

generalization (e.g., CV, CVC, 

CVCe, CVVC) visually is easy. 

Exercises to practice this can 

be provided with board work, 

worksheets, or word cards.  
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Select Examples 

Practice G-1: Begin with simplest and most consistent spelling patterns  

MOZAMBIQUE – The Mozambique Aprender + lesson plans start by teaching students words 

with simple one- to two- syllable words before teaching words that have consonant blends such 

as: mamã, bota, Tito, bata. 

Source: Translated from Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans, Lesson 94. 

Practice G-2: Progress from simple to complex 

PAKISTAN – The USAID Sindh Reading Program’s Reading Manual for Teachers includes the 

following guidelines: 

Instruction for younger students should begin with single syllable words, e.g.,   ،جا، ال، کھا، جی، دو

  .(go, bring, yes, give, take, sleep, when, then, lips) لو، سو، کب، جب، لب

Introduce two-syllable words only when students are successfully able to read mono-syllable 

words. For example, یبابا، چاچا، بات، الت، کھانا، سونا، رونا، دادا، راجا، ران (father, uncle, talk, leg, to 

eat, to sleep, to cry, grandfather, king, queen). 

Remember that it is not important whether the words have two or three letters, because it is 

more crucial for students to first be able to recognize and understand the sounds of letters in 

simple words. 

Source: Translated from USAID Sindh Reading Program (SRP) Reading Manual for Teachers, p. 48. See here. 

MOZAMBIQUE — The Mozambique’s Aprender + the lesson plans introduce students to one- to 

two-syllable words in the first stage of letter-sound instruction. Some examples of these simple 

words include: ama, mola, mala, ata, pato, etc. 

Source: Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans 

Practice G-3: Ensure students master the most common vowel patterns.  

MALAWI – In the beginning of the Grade 2 English Teacher Guide, instruction is focused on 

decoding CVC words, for instance after students have learned the letters a, m, t, and s, they are 

asked to read CVC words such as mat, sat, has, and Sam. The following process is used to 

teach how to decode CVC words after students have had sufficient practice with new letters 

and letter sounds: 

• “Say: Now, we will read words using the letters e and g. I will read the word. We will read 

the word together. Then, you will read some words on your own.” 

• I Do. “Write the letters m, e and t on the chalkboard separately. Write the word met 

beneath them, as on page 8 Activity C of the learner’s book. Point to each letter one at a 

time and say: /m/ ... /e/ ... /t/. Then swipe your finger under the word met and read it 

fast: met. Repeat. Do the same with the word gas.” 

• We Do. “Tell learners to look in their books at the first word on page 9 Activity C. Ask 

them to point at each letter one at a time and say with you: /m/.../e/ .../t/. Then, they 

swipe their fingers under the word as they read fast with you: met. Watch and listen to 

https://www.sbep.gos.pk/resources?page=3
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the learners and help them to do it correctly. Repeat the first word together then 

continue with the remaining words.” 

• You Do. “Ask learners to read the letter sounds and the words again, this time on their 

own as a whole class, in pairs or individually. Go round the class to check that they are 

doing it correctly and help those who need support.” 

Source: Malawi Institute of Education. (2016). English Teacher’s Guide for Standard 2, Unit 2, Lesson 2, p. 24. See here. 

Practice G-4: A decoding lesson involves learning spelling pattern, sounding out and reading 

BRAZIL - In this Grade 1 activity from Brazil, students are required to practice sounding out 

nonsense words and syllables to improve their phonemic awareness.  

 

Source: Translated from Câmara Brasileira do Livro (2020). Aprender a Ler, Programa IAB de Língua Portuguesa Alfa e Beto de 

Alfabetização, p. 15. 

Practice G-5: Ensure a decoding lesson involves spelling and writing 

LIBERIA – In the Grade 1 Teacher Guide, students are led through spelling activities that include 

the sounds and letters that they have been learning. 

• I Do. “Now we will spell some words. Watch and listen. The word is cap. I hear 3 sounds: 

/k/–/ă/–/p/. The first sound is /k/. (Write c.) The next sound is /ă/. (Write a.) The last 

sound is /p/. (Write p.) Move your finger under the letters as you say the letter names: c–

a–p, cap. Erase the word. 

• We Do. “Let’s spell some words together. I will say the word. We will listen to each 

sound. Then you will write the letters in your copybooks as I write them on the board. 

The first word is cap. What sounds do we hear? /k/–/ă/–/p/. Let’s write it: /k/ (write c), 

/ă/ (write a), /p/ (write p). Check the students’ work. Now let’s spell the word together 

with the letter names (point): c–a–p, cap. Repeat with: 

o can 

o pan" 

• You Do. “Now it’s your turn. I will say a word. Listen to each sound. Then write the letter 

for each sound in your copybooks. 

• Dictate these words one at a time: 

o pan 

o pat 

o nap 

o tap 

o cat 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Std2%20TG%20term%201%2C%202%2C3%20Final%2021-11-2017_0.pdf
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• Move around the room and randomly check students’ work as they write. Have students 

spell each word aloud using the letter names.” 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 1 (2020 

Revision), Week 3, Day 2, p. 46. See here. 

Practice G-6: Practice isolation and matching of initial and end consonant sounds 

HONDURAS -- The teacher begins by teaching students to pay attention to the beginning sound 

/a/ of the words araña and mosca. The teacher asks students to repeat the words several times 

while looking at the corresponding images in their workbook. 

Next, the teacher engages them in an activity: 

Introduction: We will play a game that involves listening. Now that we know the sound /a/, you 

will identify, with my help, some words that begin with this sound.  

Guided practice: Here I see a spider (araña). Araña starts with the sound /a/, so I will circle the 

drawing of the spider. Then I see a star (estrella), but estrella does not start with the /a/ sound, 

so I will not circle it. 

Independent practice: Students turn to a page in their workbook containing several images. The 

teacher says: ‘Boys and girls, let’s play. I see something that begins with the sound /a/.’ Listen 

to their answers and encourage them to say more than one word. 

Source: Adapted from Secretaría de Educación, República de Honduras (2019) Español 1 Guía del Docente Aprendo a Leer y a 

Escribir en Primer Grado. Grade 1, Unit 1, Lesson 3. pg. 39. See here. 

MOZAMBIQUE – The following activity was extracted from the Mozambique’s Aprender + the 

lesson plans. In the activity, students are asked to listen carefully when the teacher reads each 

of the words below and then clap when they hear a word starting with the sound m.  

 

Source: Translated from Vamos Ler e Escrever, Língua Portuguesa, 1ª Classe, pg. 70 

This next example requires students to circle the words starting with the phoneme m.  

 

Source: Translated from Vamos Ler e Escrever, Língua Portuguesa, 1ª Classe,  pg. 89 

Practice G-7: Use best practices for spelling and writing 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%201%20Part%201.pdf
http://www.educatrachos.hn/media/se_resources/resources/Guia_Docente_1_Grado_Vol_1_2020_PUBLICAR.pdf
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PAKISTAN – All USAID Pakistan Reading Project Grade 1 Lesson Plans that are related to 

letters and letter combinations include both air writing (teacher-led) and letter tracing activities, 

for example: 

Inform students that we will now practice writing the letter ن in the air. 

Write the letter (around 2 feet big) on the board or on a chart paper. 

Draw students’ attention towards you and ask them to follow your instructions. 

With your back towards the students, raise your right arm in the air while holding two fingers up 

(in the writing pose). 

While keeping your shoulders straight, bring your hand down to the board and point towards the 

letter. 

 

Ask students to trace the letter ن in their workbooks: 

 

Source: Translated from USAID Pakistan Reading Project, Grade 1 Urdu Lesson Plans, Week 5, Lesson 25, p. 48. See here. 

Practice G-8: Use sound-spelling cards 

MOZAMBIQUE — The following example was extracted from the Mozambique Aprender + 

project Grade 1 lesson plans. The students are taught to decode simple words using the 

patterns or letter sounds they learned in previous lessons. In the you do section, teachers are 

advised to: 

Put the students in groups of four 

Provide each group with a set of flashcards 

Have them take turns taking one card at a time and then reading the words on each flashcard 

 

Source: Translated from Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans, Lesson 94. 

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/1/1
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Practice G-9: Build words with movable letters 

PAKISTAN – The Oxford University Press Grade 1 Teacher Guide includes various ways of using 

flashcards to create new words, for example: 

Introduce three- and four- letter words that can be made using the letter ا through flashcards. 

Use the board to explain how words are formed: 

 

Make two strips using the cards, such that moving the vertical strip changes the last letter of 

the word to make new words: 

 

Write words on the board to play this game. Paste the card with the letter combination ام  on the 

board and give the letter cards for ت، ر، ن، ل to four different students. Instruct the students to, 

one by one, paste their letter cards next to the letter combination card on the board and ask the 

remaining students in the class to read the new word. Next, paste the card with the letter 

combination ال on the board and give the letter cards for ت، ل، ن to three different students to 

repeat this activity. Repeat the activity once more with the letter combination چا and the letters 

 .ٹ، ر، ک، ل

Source: Translated from Oxford University Press, Grade 1 Teacher Guide, ,موتیا Third Edition, Unit 1, p. 17. See here. 

 

BRAZIL – In this Grade 1 activity used in Ceará, Brazil, the students are asked to use moveable 

letters to form the words they hear the teacher say and then write them down in their workbook. 

 

https://oup.com.pk/urdu-ka-guldasta-motia-teaching-guide.html
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Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Vamos Passear na Escrita: Caderno de Atividades do 

Aluno: 3ra etapa, pg. 31. 

HONDURAS 

Instructions: Tell students that they will write words using the movable alphabet. 

You Do: Prepare the letters a, e, I, o, ñ, d, m, p, s, u, r and b. Provide an example of how to write 

dictated words. “Look closely. The word I want to write is rueda. The first thing I need to do is 

listen carefully to the word. I hear the /rr/ sound at the beginning. This is the sound of the letter 

r. So, I will place, then, the letter r. I will continue listen: /u/. This means that after the letter r 

comes the letter u. (And so on).  

We Do: Write another word with the students. 

You Do: Dictate the following sentences: rana, bebé, rabo, or others. (Students are meant to 

write the words using a movable alphabet). 

Source: Adapted from Secretaría de Educación, República de Honduras (2019) Español 1 Guía del Docente Aprendo a Leer y a 

Escribir en Primer Grado. Grade 1, Unit 2, Lesson 9. pg. 131. See here. 

Practice G-10: Have students write graphemes to teachers’ dictation 

BRAZIL – This Grade 1 activity used in Ceará, Brazil, asks students to write words dictated by 

the teacher.  

 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Vamos Passear na Escrita: Caderno de Ctividades do 

Aluno: 1ª Etapa, pg. 28. 

Practice G-11: Practice spelling and writing words with the patterns students are learning 

PAKISTAN – The USAID Pakistan Reading Project’s Grade 1 Lesson Plans include dictation 

activities that allow students to review the word combinations that they have learned. For 

example: 

• Ask students to write down the dictated words in their copies/workbooks. Words:  ،باب

 .(chapter, father, lady, bobby) بابا، بی بی، بوبی

• Repeat each word twice or thrice. 

• Instruct students to raise their hands once they have written the word. 

• When students have written all the words, ask them to exchange their copies/workbooks 

with their partners.  

• Write the dictation words on the board and ask students to check their partners’ 

copies/workbooks. 

• Ensure that you spend time revisiting and practicing those words that most students 

make mistakes in writing. 

Source: Translated from USAID Pakistan Reading Project, Grade 1 Urdu Lesson Plans, Week 3, Lesson 16, p. 30. See here. 

http://www.educatrachos.hn/media/se_resources/resources/Guia_Docente_1_Grado_Vol_1_2020_PUBLICAR.pdf
http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/1/1
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MOZAMBIQUE — The example below was extracted from the Mozambique’s Aprender + project 

lesson plans and show examples of spelling patterns taught a few weeks after learning the 

letters a, m, i, b, p, o. 

• Write the following letters and syllables on the board: 

 
• Pronounce the sound of each letter. 

• Then, join the sounds to form the syllables ba, bi, ma, mi, po, pi and read the syllables 

aloud. 

• Finally, combine the syllables formed above to form the more complex syllables babi, 

biba, papa and read the syllables aloud. 

• Ask the students to repeat after you each time you read the letter sounds and syllables.  

• Ask the students to write down the syllables in their workbooks and try to read them. 

Source: Translated from Aprender + Mozambique Lesson Plans, Grade 1 Portuguese Lesson Plans, Lesson 98. 

Practice G-12: Help students recognize spelling generalizations. 

MALAWI – The English Teacher Guide for Standard 3 includes the following activity on 

recognizing spelling patterns: 

“Follow I Do, We Do, You Do to read words that end with –er, -ar and -our. Model reading the 

words written on the chalkboard (sour, ladder, star, power, behaviour, car). Point out the spelling 

patterns (–er, -ar and –our). Guide learners to read the words in pairs, small groups or rows. Go 

round the class to listen and give support.” 

Source: Malawi Institute of Education. (2016). English Teacher’s Guide for Standard 3, Unit 30, Lesson 1, p. 316. See here. 

 

 

 

 

 

 

 

 

 

 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/std%203%20TG%20term%201%2C2%2C3%20edited%20full%20book%201%20Dec%202017.pdf
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Recognize Words 
Recognize words and meaningful parts and roots 

automatically 

(Blue) 
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Key Classroom Practices 

B-1. Ask students to write words, 

phrases, simple sentences. 

Students should be able to use 

phonetically accurate spelling, 

applying what has been taught. 

 

B-2. Have students engage in 

partner reading: Pair students 

and have the “coach” ask the 

“reader” to tell what each page 

was about, for instance. 

 

B-3. Sort, read, and write words with 

various vowel 

correspondences. For instance, 

in English, students should learn 

the VCe pattern (Vowel-

Consonant-e), common ‘vowel 

teams,’ and vowel-r 

combinations (er, ir, or).  

 

B-4. Teach students past-tense and 

plural inflections. Students can 

decompose, sort, and combine 

base words and suffixes. 

 

B-5. Practice oral reading to 

improve fluency. Practice 

phrase and sentence reading; 

read passages several times; 

read with a partner; self-graph 

reading rate. 

 

B-6. Provide explicit instruction in 

sentence formulation, word 

choice, text organization. The 

goal is for students to write 

several sentences with some 

phonetic spelling and use of 

known words. 

 

B-7. Practice high frequency words 

and read simple texts with a 

high percentage of pattern 

words already taught. Students 

should master 15-20 of the first 

hundred high frequency words 

by the end of the first year of 

instruction, the first hundred by 

the end of year two, and all 300 

by the end of the third year. 

 

B-8. Ensure that instruction on 

phonics and decoding 

progresses from words with 

inflectional suffixes (-ed, -ing, -

s/es, -er/est) to more complex 

morpheme structures (prefixes, 

roots, derivational suffixes (-ion, 

-ful, -ive, -less, etc.); and from 

the most to less predictable 

correspondences.  

 

B-9. To read bigger words, students 

can break them into syllables 

and meaningful parts 

(morphemes such as prefixes, 

roots and suffixes). 

Pronunciation can be “flexed” or 

tried different ways to make a 

recognizable word, but 

familiarity with common 

syllable patterns can be helpful. 

 

B-10. Teach “word families” that 

share a pattern or recurring 

sequence of letters. These do 

not all need to be taught 

explicitly (as students learn new 

words and patterns, they should 

make the generalizations 

themselves) or separately.
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Select Examples 

 

Practice B-1: Ask students to write words, phrases, simple sentences 

PAKISTAN – The USAID Pakistan Reading Project’s Grade 2 Lesson Plans include several 

sentence making activities where students have to apply what they know about letters and 

words to either create new sentences, or write down dictated sentences. For example, the 

following lesson was about the letter  ,ا  therefore, all the words and sentences contain the letter 

 .ا

• Ask students to look at the pictures given in the workbook, write the name of the object 

given in each picture, and write one sentence about each picture. 

• Ask students to read the words and sentences that they have written. 

• While students are working, walk around the classroom and observe their work. 

 

• Inform students that they will be doing a sentence dictation activity in their copies. 

o Sentence 1: گاجر کا اچار مزے کا ہے۔ (The pickled carrot is delicious). 

o Sentence 2: اسد اور ابابیل نے انار کھائے۔ (Asad and Ababeel ate some 

pomegranates). 

o Sentence 3: ایک انڈا احد کو دینا۔ (Give an egg to Ahad). 

• Repeat each sentence twice or thrice. 

• Instruct students to raise their hands once they have written the sentence. 
• When students have written all the sentences, ask them to exchange their 

copies/workbooks with their partners.  
• Write the dictation sentences on the board and ask students to check their partners’ 

copies/workbooks. 

Source: Translated from USAID Pakistan Reading Project, Grade 2 Urdu Lesson Plans, Week 5, Lesson 26, p. 50. See here. 

 

Practice B-2: Have students engage in partner reading. 

MALAWI – The English Teacher Guide for Standard 3 includes several partner reading activities. 

For example: 

• “Ask learners in pairs to go back and read each paragraph closely. Then with a partner 

say what each paragraph is about and what the story is about.” 

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/2/6
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Source: Malawi Institute of Education. (2016). English Teacher’s Guide for Standard 3, Unit 4, Lesson 6, p. 62. See here. 

 

Practice B-3: Sort, read, and write words with various vowel correspondences 

MOZAMBIQUE – The table below demonstrates how students are taught consonant and vowel 

combinations; they are meant to be combined. In the second example they must use the vowel-

consonant combinations to write the names of the images represented. 

 

Source: Translated from Vamos Ler e Escrever, Língua Portuguesa, 1ª Classe,  pg. 83 

LIBERIA – The Grade 1 English Teacher Guide includes the following activity on vowel teams: 

• I Do. “Sometimes two vowels come together to make a new sound. We call this a vowel 

team. Point under ay. For example, when the letters a and y come together, they make 

the sound /ā/. Repeat.” 

• We Do. “Point under ay. Say the sound with me: /ā/. Let’s review our other letters. Say 

the names with me. Randomly point under the other letters, saying their names. Say the 

sounds with me. Randomly point under the other letters, saying their sounds.” 

• You Do. “Point under ay. Say the sound. (/ā/) Say the names. Randomly point under all 

the letters. Say the sounds. Randomly point under all the letters. Have students identify 

things or people in the classroom whose names contain the long a sound, /a ̄/.” 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 2 

(2020 Revision), Week 20, Day 1, p. 23. See here. 

 

Practice B-4: Teach students past-tense and plural inflections. Students can decompose, sort, 

and combine base words and suffixes. 

LIBERIA – The Grade 1 English Teacher Guide includes the following activity on adding 

inflections: 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/std%203%20TG%20term%201%2C2%2C3%20edited%20full%20book%201%20Dec%202017.pdf
https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%202%20Part%201.pdf
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• I Do. “I will say a word and then add a new ending sound. Listen, the word is jump. I add 

the sound /d/. The new word is jumped. Repeat with pay, add /d/, paid.” 

• We Do. “Let’s do it together. I will say a word. You will say the word with me. 

I will tell you what sound to add. We will say the new word together. The word is pay, pay. 

Let’s add /d/. Say the new word with me: paid. Repeat with: 

o toy, add /z/, toys 

o plan, add /d/, planned 

o cape, add /s/, capes” 

• You Do. “Now it’s your turn. I will say a word. You will repeat the word. I will tell you what 

sound to add. You will say the new word. The word is cape. (cape) Add /s/. Say the new 

word. (capes) Repeat with: 

o boy, add /z/, boys 

o sail, add /d/, sailed 

o play, add /d/, played” 

• Daily Check: Call on 2 students to say the word, add the sound, and say the new word. 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 2 (2020 

Revision), Week 21, Day 1, p. 62. See here. 

 

Practice B-5: Practice oral reading to improve fluency 

PAKISTAN – The USAID Pakistan Reading Project’s Grade 2 Lesson Plans include several 

opportunities for students to read sentences and short paragraphs containing decodable text. 

The following example is from a lesson on the letter و,  which is why most words in the 

paragraph contain the letter و: 

• Write the new words from the paragraph on the board. Words:   ،ورزش، وقت، وعدہ، وطن

ہمیشہ پڑھ، محنتی،  (exercise, time, promise, country, read, hardworking, always). 

• Read the aforementioned words with students. 

• Ask students to read the paragraph, given in the workbook, along with their partners. 

 

• Ask students to read the paragraph, by themselves, without any assistance. 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%202%20Part%201.pdf
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• While students are reading, walk around the classroom to observe them and provide 

assistance, wherever necessary. 

• Ask students to circle those words in the paragraph that contain the letter و. 

Source: Translated from USAID Pakistan Reading Project, Grade 2 Urdu Lesson Plans, Week 5, Lesson 27, p. 51-52. See here. 

 

BRAZIL – This Grade 1 example from Ceará, Brazil requires students to work in pairs to practice 

their reading fluency by reading the short passage below: 

 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Vamos Passear na Escrita: Caderno de Ctividades do 

Aluno: 1ª Etapa, pg. 58. 

 

Practice B-6: Provide explicit instruction in sentence formulation, word choice, text 

organization 

BRAZIL - In these next examples from Brazil, students must choose the correct words to form 

sentences and also combine different words to form sentences. 

In the example below, the teacher starts reading a sentence that says “the bird will,” and 

students are asked to select the word that best matches (swim, fly, run). 

• A ave vai (nadar – voar – correr). The bird will (swim – fly – run).  

• O avião vai (andar – correr – voar). The plane will (walk – run – fly).  

• O menino vai (voar – remar – roer). The boy will (fly – row – gnaw).  

• O urso vai (miar – urrar – roer). The bear will (meow – roar – gnaw). 

Source: Translated from Câmara Brasileira do Livro (2020). Aprender a Ler, Programa IAB de Língua Portuguesa Alfa e Beto de 

Alfabetização, p. 19. 

 

Practice B-7: Practice high frequency words and read simple texts with a high percentage of 

pattern words already taught 

PAKISTAN – The USAID Pakistan Reading Project’s Grade 1 and Grade 2 Lesson Plans include 
instructions for teaching several sight words throughout the year. In Grade 2, the first sight word 
of the week is introduced in the first lesson of the week and the second sight word is introduced 
in the third lesson. Teachers are instructed to spend some time on each of the remaining days 
of the week reviewing the two sight words with the students. For example: 

• Day 1:  
o Introduce today’s sight word میرا (my) to students, and show them the flashcard 

with the word written on it. 

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/2/6
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o Ask students to read the sight word میرا three times. 
o Ask students to use the sight word میرا in sentences. For example: یہ میرا بستہ ہے۔ 

(This is my schoolbag). ۔یہ میرا بھائی علی ہے  (This is my brother, Ali).  
o Paste the flashcard of the sight word میرا in the classroom. 

• Day 2: 
o Ask students to read the sight word میرا three times. 
o Ask students to write the sight word میرا in their workbooks. 

 

Source: Translated from USAID Pakistan Reading Project, Grade 2 Urdu Lesson Plans, Week 2, Lessons 7 and 8, p. 12, 14. See here. 

Practice B-8: Ensure that instruction on phonics and decoding progresses from words with 

inflectional suffixes to more complex morpheme structures 

EL SALVADOR—The Grade 1 student activity book first teaches students all nouns in the 

singular form, then introduces the concept of singular vs. plural nouns and feminine vs. 

masculine nouns, and later introduces diminutive suffixes for nouns. 

In describing singular and plural, as well as feminine vs. masculine, it explains: 

• The words “la” and “las” accompany feminine nouns (la abeja, las abejas) and the words 

“el” and “los” accompany masculine nouns (el zapato, los zapatos).  

In describing the ‘diminutive’ form of words, the textbook reads: 

• Observe the following words and read with your teacher’s help: manita, Carlitos, 

tiburoncito, llavecita.  

• We use diminutive words to express that something is small [examples]. 

• We also express endearment with diminutive words [examples]. 

• Write the diminutive of each image: [elote, Ana, mono, papa, mela, sapo]. 

Source: Ministerio de Educación de El Salvador. ESLengua Guía Metodológica de Lenguaje Grado 1, Tomo 1. See here. 

 

Practice B-9: To read bigger words, students can break them into syllables and meaningful 

parts (morphemes such as prefixes, roots, and suffixes) 

PAKISTAN – The USAID Pakistan Reading Project’s Grade 2 Lesson Plans include the following 

activity through for reading bigger words: 

• Ask students to read the words given in their workbooks. Instruct students to break 

down each word into syllables and write the syllables in the empty spaces in front of 

each word. 

• Ask students to read the words aloud. 

• While students are working, walk around the classroom to observe their work. 

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/2/6
https://www.mined.gob.sv/eslenguam/guias/Guia%20metodologica_1tomo%201.pdf
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Source: Translated from USAID Pakistan Reading Project, Grade 2 Urdu Lesson Plans, Week 22, Lesson 129, p. 248. See here. 

BRAZIL – This Grade 1 example from Ceará, Brazil, shows how students are taught to break 

more complex words into syllables to be able to read and write them accurately. 

Preencha o quadro separando as sílabas. (Fill in the chart by separating the syllables) 

Palava Primeira Sílaba Segunda Sílaba Terceira Sílaba 

Prático       

Cícero       

Heitor       

Porquinho       

Porcão       

Porco       

 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Vamos Passear na Escrita: Caderno de Ctividades do 

Aluno: 3ª Etapa, pg. 59. 

HONDURAS— The Grade 2 curriculum teaches students the meaning of different prefixes in 

order to read and build longer words. 

• Teacher: Tell the children that words have prefixes, which are small parts that have 

meaning. Explain that words that have the same prefix may have similar meaning.  

• Write the following prefixes on cards: bi, des, re, con, and co. Find them in the Activity 

Book and read their meaning. ‘Here we have bi, which means having two things. So 

bicolor means that something has two colors.’ Do the same with the rest of the words. 

• Ask them to repeat (after you) the prefix and its meaning. 

• In their Activity Book, ask them to match a set of words: bicicleta, colaborar, cooperar, 

deshacer, releer and reelegir to the prefix they each have.  

In a subsequent lesson the following week, the teacher reviews them.  

• Teacher: Continue with a review of the meaning of last week’s vocabulary words. 

Remind them that words have prefixes that are small parts with meaning. Remind them 

that words with the same prefix may have similar meaning. 

• Review the meaning of last week’s prefixes, and add two more: a and pre.  

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/2/6
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• Then, ask them to go to their Activity Book and form new words by matching a set of 

words (in 1 column) with their correct prefix (in another column) by joining them with a 

line, and then writing each one fully. 

Source: Adapted from Secretaría de Educación, República de Honduras (2019) Español 2 Guía del Docente Aprendo a Leer y a 

Escribir en Segundo Grado. Grade 2, Unit 1, Lesson 3. pg. 39; Lesson 4, pg. 51. See here. 

Practice B-10: Teach “word families” that share a pattern or recurring sequence of letters. 

LIBERIA – In the Grade 1 English Teacher Guide, students learn and practice 

sounding out words that share similar spelling patterns, together. For instance, 

when learning the letter o, students are taught CVC words that end with -ot, -on, 

and -op (since they have already learned the letters and sounds for t, n, and p). 

• I Do. “Now we will read some words with the letter o. Watch and listen. 

Point to not. Point under each letter. /n/–/ŏ/–/t/, not. 

• We Do. “Let’s say the sounds and read the word together. Point to not. Point under each 

letter. /n/–/ŏ/–/t/, not. Repeat with: 

o /r/–/ŏ/–/b/, rob 

o /p/–/ŏ/–/t/, pot” 

• You Do. “Now it’s your turn. Say the sounds and read the words on your own. One at a 

time point under: 

o pot (/p/–/ŏ/–/t/, pot) 

o on (/ŏ/–/n/, on) 

o top (/t/–/ŏ/–/p/, top) 

o cot (/k/–/ŏ/–/t/, cot) 

o mop (/m/–/ŏ/–/p/, mop) 

o cop (/k/–/ŏ/–/p/, cop)” 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 1 (2020 

Revision), Week 4, Day 3, p. 71. See here. 

 

 

 

 

 

 

 

 

 

 

 

http://www.educatrachos.hn/desktop/?parent=2929&grade=20&class=52
https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%201%20Part%201.pdf
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Read Sentences 
To read and write longer and more difficult chains 

of words, phrases, and sentences smoothly. 

(Indigo) 
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Key Classroom Practices 

I-1. Instruction should include 

blending, segmentation, deletion, 

substitution of phonemes in 

simple syllables, and progressing 

to words with blends. An example 

activity might include having 

students build word chains as 

words differing in only one sound 

are dictated. 

 

I-2. Have students learn 

approximately one to three new 

irregular words per week, with 

continual ongoing review. 

Through reading practice 

students increase automatic 

recognition of learned words. 

 

I-3. Engage students in oral reading 

practice with feedback (from a 

listener) and repetition (reading 

text 2-3 times or until it can be 

read fluently). Research shows 

this practice has a powerful 

impact on learning.  

 

I-4. Explain to the students what 

fluency is, demonstrating by 

reading a text aloud. Then, the 

teacher can model examples of 

disfluent reading, having the 

students identify what was 

wrong. Some of the behaviors 

that can be revealed this way 

include reading too slowly or too 

fast, reading too choppily, 

miscalling words, skipping words, 

and so on. 

 

 

 

 

I-5. Engage the class in choral 

reading, with the teacher and all 

the students reading text in 

unison. Initially, it is a good idea 

to start with patterned or 

predictable texts. It is best if all 

students have individual copies of 

a text to follow along. During 

choral reading, teachers should 

read the text aloud with students 

the first time and lower their voice 

the second time (to get the 

children to do more of the work). 

 

I-6. Engage in paired reading, in 

which students are paired up and 

take turns being either reader or 

listener. The reader reads a page 

or a paragraph aloud. If the reader 

has difficulty with a word, the 

partner tries to help. If the reading 

does not sound fluent, the partner 

is to ask the reader to read it 

again. After the reading, the 

partners switch, and the listener 

is the reader. The teacher should 

be an active participant, moving 

from pair to pair to monitor 

success.  

 

I-7. Make time during a lesson for 

students to read text that they 

can decipher without undue 

strain. Students will benefit from 

reading many examples of taught 

words and word patterns in the 

context of phrases, sentences, 

and stories. A fluent reader needs 

sufficient practice chunking those 

words together in phrases and 

sentences as they read for 

meaning. 
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I-8. To teach bigger words, teachers 

should teach students how to 

break them into syllables and 

meaningful parts (morphemes 

such as prefixes, roots, and 

suffixes).  

 

I-9. The teacher encourages students 

to transition from reading aloud 

to reading silently, starting with a 

few sentences.  

 

I-10. Help students gain awareness of 

grammatical structures: 

fundamentals of sentence 

structure (syntax); difference 

between phrases and clauses; the 

components of a complete 

sentence, and the distinction 

between dependent and 

independent clauses.  
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Select Examples 

 

Practice I-1: Instruction should include blending, segmentation, deletion, substitution of 

phonemes in simple syllables, and progressing to words with blends. 

BRAZIL - In these Grade 1 activities from Brazil, students are asked to delete syllables from 

words in the first table and add sounds on the second table to form new words. For example: 

They are asked to delete the syllable miga from the word formiga and then write the new words 

(for and miga) in the column on the right. They should do the same with the word cigarra, delete 

the syllable garra from the original word. 

The second table asks students to add the sound /R/ to the given words and then write down 

the new word in the column on the right. Example: they must add the sound /R/ to the words 

fala to make the word falar. 

 

Source: Translated from Câmara Brasileira do Livro (2020). Aprender a Ler, Programa IAB de Língua Portuguesa Alfa e Beto de 

Alfabetização, p. 12. 

LIBERIA – The Grade 1 English Teacher Guide includes an activity where students learn to make 

new words by adding new ending sounds. 

• I Do. “I will say a word and then add a new ending sound. Listen, the word is jump. I add 

the sound /d/. The new word is jumped. Repeat with pay, add /d/, paid.” 

•  We Do. “Let’s do it together. I will say a word. You will say the word with me. I will tell 

you what sound to add. We will say the new word together. The word is pay, pay. Let’s 

add /d/. Say the new word with me: paid. Repeat with: 

o toy, add /z/, toys 

o plan, add /d/, planned 

o cape, add /s/, capes” 
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• You Do. “Now it’s your turn. I will say a word. You will repeat the word. I will tell you what 

sound to add. You will say the new word. The word is cape. (cape) Add /s/. Say the new 

word. (capes) Repeat with: 

o boy, add /z/, boys 

o sail, add /d/, sailed 

o play, add /d/, played” 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 2 (2020 

Revision), Week 22, Day 1, p. 62. See here. 

Practice I-2: Have students learn approximately one to three new irregular words per week, 

with continual ongoing review. 

LIBERIA – In the Grade 1 English Teacher Guide, students are taught one to five irregular words 

as sight words every week. For example: 

• I Do. “Some words are special. We call them sight words. We learn to read them quickly 

without sounding them out. Now we will learn some new sight words. Watch and listen. 

Point to I. I, I, I. Repeat with the. 

• We Do. “Let’s read the words together. Randomly point to each word. Have students 

read the word with you.” 

• You Do. “Now it’s your turn. Read the words on your own. Randomly point to each word. 

Have students read each word.” 

• “Daily Check: Call on 2 students to read one word each.” 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 1 (2020 

Revision), Week 1, Day 1, p. 4. See here. 

Practice I-3: Engage students in oral reading practice with feedback (from a listener) and 

repetition (reading text 2-3 times or until it can be read fluently) 

PAKISTAN – The USAID Sindh Reading Program’s Reading Manual for Teachers provides the 

following activity (Paired Reading: Young and Old Readers) as one suggestion for how to 

engage students in oral reading practice with feedback: 

• Ask a student to sit next to you. Read the paragraph yourself, first, to provide the student 

with an example of fluent reading. Then, encourage the student to re-read the same 

paragraph, while providing feedback and praise. 

• Students from younger and older classes can be paired for this activity. 

• Students are asked to read until they are able to read the text with fluency. 

Source: Translated from USAID Sindh Reading Program (SRP) Reading Manual for Teachers, p. 58. See here. 

 

Practice I-4: Explain to the students what fluency is, demonstrating by reading a text aloud. 

PAKISTAN – The USAID Sindh Reading Program’s Reading Manual for Teachers provides the 

following guidelines for modelling fluent reading: 

• After listening to a model of fluent reading, students are able to understand how the 

reader’s voice can aid in understanding the meaning of a text. 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%202%20Part%201.pdf
https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%201%20Part%201.pdf
https://www.sbep.gos.pk/resources?page=3
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• Read a text aloud to students every day. While reading, try to use your expressions and 

voice to model fluent reading for students. 

Source: Translated from USAID Sindh Reading Program (SRP) Reading Manual for Teachers, p. 58. See here. 

 

Practice I-5: Engage the class in choral reading, with the teacher and all the students reading 

text in unison. 

LIBERIA – In the Grade 1 English Teacher Guide, the teacher reads the story/text aloud for the 

first time, every week. The second reading is done chorally by the students. The story/text is 

written in the student book (each student has their own copy to follow/read along). 

• “Have the class read the text aloud with you, pointing under each word as they read. If a 

student misreads a word, stop and sound out the word.” 

• “After each page, discuss what the students have read to check for understanding. 

Clarify any vocabulary that they have trouble with.” 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 1 (2020 

Revision), Week 13, Day 2, p. 221. See here. 

Practice I-6: Engage in paired reading, in which students are paired up and take turns being 

either reader or listener 

PAKISTAN – The USAID Sindh Reading Program’s Reading Manual for Teachers includes the 

following activity as an example of paired reading: 

• Divide students into pairs, and instruct them to take turns reading fluently. It would be 

beneficial if one of the students in each pair can read with more fluency (Partner A) than 

the other student (Partner B).  

• Partner A should read first in each pair, after which Partner B reads the same text again. 

• Partner A helps Partner B understand and read certain words, and shares feedback and 

encouragement pertaining to Partner A’s reading fluency. 

• Partner B re-reads the text multiple times until they are able to read it fluently.  

• Once both partners achieve the same level of reading fluency, they can take turns 

reading the same paragraph several more times. 

 
Source: Translated from USAID Sindh Reading Program (SRP) Reading Manual for Teachers, p. 59. See here. 

 

Practice I-7: Make time during a lesson for students to read text that they can decipher 

without undue strain 

PAKISTAN – The USAID Pakistan Reading Project’s Grade 1 Lesson Plans contain opportunities 
for students to practice reading decodable text (simple text containing words that students are 
either already familiar with, and/or words that can be easily read because students have already 
learned all of the letters and sounds in the word). From Lesson 22 onwards, students read 
decodable texts following the model given below: 

• Inform students that we will now be reading sentences written next to the pictures in the 
workbook. 

• Ask students to take turns reading the sentences with their partners.  

https://www.sbep.gos.pk/resources?page=3
https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%201%20Part%203.pdf
https://www.sbep.gos.pk/resources?page=3
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• While students read, walk around the classroom to observe whether students are placing 
their finger on the correct word while reading. Provide assistance, wherever needed. 

• Ask students to identify words with the letter ع in the paragraph. 
• Ask students the following questions: 

o What is this paragraph about? 
o What did Glasses (عینک) like doing? 
o Who heard the story from Glasses? 
o What did Glasses and Pencil eat on Eid? 
o What did you like about this paragraph? 

 

Source: Translated from USAID Pakistan Reading Project, Grade 1 Urdu Lesson Plans, Week 21, Lesson 124, p. 243-244. See here. 

Practice I-8: To teach bigger words, teachers should teach students how to break them into 

syllables and meaningful parts (morphemes such as prefixes, roots, and suffixes) 

LIBERIA – The Grade 2 English Teacher Guide includes the following activity 

on breaking longer words into syllables. The teacher is, first, asked to “Write 

the words on the board, as shown at the left.” 

• I Do. “Today we will learn to read words with 2 or more parts. The 

parts are called syllables. When you see a longer word that you do 

not know how to read, you can divide the word into parts. One way to 

divide longer words into parts is to look at the first vowel. Then look at the consonants 

after the first vowel. If there are 2 consonants, divide the word between the 2 

consonants. Say the first part. Say the second part. Read the word. Point to forget. The 

first vowel is o. I see 2 consonants after the o: r and g. I divide the word between the r 

and g. (Draw a vertical line between the letters r and g: for | get.) I say the first part: for. I 

say the second part: get. The word is forget. Repeat with happen.” 

• We Do. “Let’s do it together. Point to happen.  

o What is the first vowel? a.  

o How many consonants are there after the first vowel? 2.  

o Where do we divide the word? Between the consonants, p and p. (Draw a vertical 

line between the letters p and p: hap | pen.) 

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/1/1
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o What is the first part? hap. What is the second part? Pen. 

o Let’s read the whole word together: happen. 

o Repeat with: 

▪ follow (fol | low) 

▪ sudden (sud | den)” 

• You Do. “Now it’s your turn. Point to sudden.  

o What is the first vowel? (u) 

o How many consonants are there after the first vowel? (2) 

o Where do you divide the word? (between the consonants, d and d) 

o What is the first part? (sud) What is the second part? (den) 

o Read the whole word. (sudden) 

o Repeat with the remaining words. For concert, remind students that the letter c 

makes the sound /s/ before e.” 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 2, Volume 2 (2020 

Revision), Week 31, Day 1, p. 210. See here. 

Practice I-9: The teacher encourages students to transition from reading aloud to reading 

silently, starting with a few sentences 

MALAWI – The English Teacher Guide for Standard 3 includes several silent reading activities, 

for example: 

• I Do. “Write some pre-questions on the chalkboard: 

o What does Hen want to do? 

o Why was Hawk not happy with Hen’s children? 

o Do you think it was important to return the needle after use? Why or why not? 

Read the pre-questions for the class. Model reading the first paragraph and answer the 
first question.” 

• We Do. “Guide learners to read the second paragraph and answer the second pre-

questions with you. Ask learners to open their books at page 20." 

• You Do. “Guide learners, in pairs, to read the story silently and find an answer to the third 

pre-questions. Ask learners to discuss answers to the pre-questions. Ask some groups 

to read their answers to the pre-questions.” 

 
Source: Malawi Institute of Education. (2016). English Teacher’s Guide for Standard 3, Unit 6, Lesson 8, p. 91. See here. 

Practice I-10: Help students gain awareness of grammatical structures 

BRAZIL – The Grade 1 teacher guide used in Ceará includes grammatical awareness during and 

after some of the reading activities. For example, on one of the lessons the students played a 

game after reading a story and then learned how nouns can change in Portuguese. 

An interesting development in this activity is the work with the nouns (diminutive and 

augmentative), however, the emphasis of this work is not the study of grammar, but the 

awareness of the possibilities of words also appears in the variation of the diminutive of the 

diminutive and the augmentative. 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Proposta Didática para Alfabetizar Letrando, pg. 177. 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%202%20Volume%202%20Part%203.pdf
https://ierc-publicfiles.s3.amazonaws.com/public/resources/std%203%20TG%20term%201%2C2%2C3%20edited%20full%20book%201%20Dec%202017.pdf
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Comprehend Texts  
To comprehend the meaning of texts, read and build 

background knowledge 

(Violet) 
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Key Classroom Practices 

V-1. Help build meaning before 

students begin reading. Before 

reading, teachers should 

provide opportunities to preview 

the text, build background 

knowledge of the topic being 

read about or discussed, and 

set a purpose for reading.  

 

V-2. Explicitly teach word meanings 

important for understanding a 

given text. This vocabulary 

introduction should happen 

prior to reading the text.   

 

V-3. As text becomes more 

challenging, provide support in 

knowing how to navigate 

through unfamiliar verbal 

territory. For example, this may 

mean regularly asking “does 

this make sense?” and teaching 

students to use graphic 

organizers/rereading/looking 

for meaning/asking questions 

when meanings are not clear. 

 

V-4. Teach students how to 

navigate/recognize texts with 

different organizational 

structures and text features, so 

that they can recognize and use 

these structures to construct 

meaning. Students who can 

recognize genres and use their 

genre-related text features (i.e., 

cause-effect organization in an 

informational text) are often 

better at remembering 

information.  

 

 

V-5. Teach students the different 

elements of narrative and 

expository texts. For narrative 

texts, teachers should teach 

(and ask students to identify) 

different story elements 

(setting, characters, problems 

confronted by the main 

character, attempts the 

character makes to deal with 

the problems, outcomes of 

those attempts, the character’s 

emotional/psychological 

reaction to the outcome); and 

for expository texts, teachers 

should teach key structures to 

students (including description, 

sequence, problem and 

solution, cause and effect, 

compare/ contrast). 

 

V-6. Weave comprehension 

instruction with decoding or 

word recognition instruction. 

Even when students are reading 

texts to practice decoding or 

oral reading fluency, they should 

be asked questions about the 

text content to keep them 

focused on meaning. It is 

important that books appeal to 

the children, that they expose 

them to rich language (i.e., they 

could stimulate further 

language growth), and that they 

provide useful information (i.e., 

they could increase children’s 

domain knowledge). 

 

V-7. Explicitly teach reading 

comprehension strategies. 

Teachers can do so by 

encouraging students to ask 
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questions and to reread texts if 

they do not understand them, 

summarizing what they are 

reading, asking themselves 

questions about the text, 

visualizing the information, 

monitoring, clarifying, or fix up, 

making inferences, retelling. 

They can also activate prior 

knowledge (think about what 

they already know about the 

topic) or predict what will 

happen or come next. 

 

V-8. Practice “turn and talk.” The 

teacher asks a question, then 

having the students speaking 

one-on-one with a peer briefly 

prior to responding (and for 

second language learners, 

carrying on that dialogue in their 

home language can be a big 

help). 

 

V-9. Teach self-monitoring 

strategies to help 

comprehension. Students can 

summarize what they are 

reading, asking themselves 

questions about the text (and 

answering those questions). 

They can also visualize the 

information. 

 

V-10. Practice shared reading. A form 

of shared reading is ‘dialogic 

reading,’ an interactive style of 

reading with children in a 

classroom. One approach is 

called PEER (Prompt, Evaluate, 

Expand, Revise). After reading a 

story or part of one, the teacher 

Prompts the child to say 

something about it, Evaluates 

the child’s response, Expands 

by rephrasing and adding 

information, and Repeats the 

prompt. Another approach, “text 

talk,” focuses specifically on 

using shared reading as the 

basis of expanding the 

children’s vocabularies. The 

teacher identifies two words to 

teach from the text to be read to 

the students. These should be 

words that are important – that 

will be used with some 

frequency in later reading – but 

which the children will not be 

likely to already know.  

 

V-11. Practice guided or directed 

reading: This refers to reading 

that children will attempt 

themselves with teacher 

support. By the mid-point of the 

first year, the children should 

have sufficient decoding skills 

that they can begin to read 

simple texts themselves. From 

this point on, the children will 

receive lessons in reading 

comprehension as opposed to 

listening comprehension.  

 

V-12. The teacher questions the 

students about the text after 

students read it, asking both 

about what the text states 

explicitly (literal recall) as well 

as questions that require 

inferencing. 
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Select Examples 

 

Practice V-1: Help build meaning before students begin reading. 

MALAWI – The English Teacher Guide for Standard 1 includes the following guidelines for 

teachers on building background knowledge: 

“Every person’s background knowledge is unique to his or her experience. It is important to 

emphasize this with learners. Encourage them to use their own background knowledge to 

understand stories that you read aloud and pictures they examine in their learner’s books. For 

example, ‘Gloria, in this picture a girl is holding a football. What do you think she is going to do?’ 

When the learner responds, follow up by asking, ‘How do you know?’ Or, ‘John, I am going to 

read a story about a boy and girl who go to the market with their father. Have you ever gone to 

the market with your father? Tell us what you saw and what you did.’ Follow up by saying, ‘Class, 

let’s all think about a time we went to the market as I read this story aloud.’ Learners need 

explicit instruction to use their background knowledge. Teaching them to do this is one of the 

most powerful tools for increasing comprehension.” 

Source: Malawi Institute of Education. (2016). English Teacher’s Guide for Standard 1, p. vi. See here. 

Practice V-2: Explicitly teach word meanings important for understanding a given text. 

LIBERIA – In the Grade 1 English Teacher Guide, teachers are instructed to teach the meanings 

of new words prior to the read-aloud. The teacher is instructed to “Use objects, pictures, and 

demonstrations to help students understand the words.” 

• “Now we will learn some new vocabulary words. They will be in the story that I read to 

you.” 

• “Crops. Crops are plants that we grow for food or to sell. For example, here farmers grow 

a lot of [name some local crops]. What other kinds of crops do you know?” 

• “Dry. Dry means not wet or moist. For example, when it doesn’t rain for a long time, the 

land is very dry. We call that time dry season. When is our dry season here? Name the 

months.” 

• “Wait. To wait means to stay in one place or not do anything until it is time for something 

to happen. For example, I sometimes have to wait a long time for the bus to come. What 

is something that you sometimes have to wait for? (Help individuals respond in well-

formed sentences using wait.)” 

• “Rain. Rain is the water that falls in drops from the sky. Turn to page 155 in Let’s Read 

and find the rain in the picture. ... Let’s pretend our fingers are the rain falling down. (Do 

the motions.)” 

• “Save. To save means to stop something from getting hurt. For example, if you see a a 

cat hurting a baby bird, you might try to save the bird and get it away from the cat. Have 

you ever tried to save a hurt animal? (Help individuals respond in well- formed sentences 

using save.)” 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Std%201%20English%20%20Teacher%27s%20Guide%20Final.pdf
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• “Cloud. A cloud is a white or gray shape very high in the sky. Rain comes from clouds. 

Find the cloud in the picture. Point to the cloud and say, ‘This is a cloud.’” 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 2 (2020 

Revision), Week 19, Day 2, p. 7. See here. 

Practice V-3: As text becomes more challenging, provide support in knowing how to navigate 

through unfamiliar verbal territory. 

LIBERIA – In the Grade 2 English Teacher Guide, teachers are instructed to introduce the use of 

graphic organizers to students. 

• “Draw the main idea graphic organizer as shown on a piece of large paper. Tape it to the 

wall.” 

 

• “Ask students to look at ‘At Home in the Stars’ from Let’s Read on page 16. Point out the 

words stars, night, glow, Red Giants, blue, white, star shapes. Copy the word bank at the 

right on the board. Draw pictures next to the words to help students understand the 

words.” 

• “What do you think ‘At Home in the Stars’ is mainly about? Let’s look at the word bank. 

Share with the class what you think the main idea is. Call on 1–2 students. One answer 

is: There are many different types of stars and star shapes. Write this in the main idea 

box.” 

• “Now let’s look for something that adds to the main idea. This is called a supporting 

detail. For example: Stars glow red, blue, or white. Write this in the first Detail box.” 

• “Can you name some other supporting details? Call on 1–2 students for a supporting 

detail. If they need help, suggest one yourself. We have a special star called the sun. 

Write this in the next Detail box.” 

•  “Call on 1–2 students for another supporting detail. If they need help, suggest this one. 

One star shape is the Southern Cross. Write this in the next Detail box.” 

 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 2, Volume 1 

(2020 Revision), Week 7, Day 2, p. 113. See here. 

 

 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%202%20Part%201.pdf
https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%202%20Volume%201%20Part%202.pdf
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Practice V-4: Teach students how to navigate/recognize texts with different organizational 

structures and text features 

BRAZIL – The Grade 1 teacher guide used in Ceará contains explicit instruction of text 

organization structures. For example, when teaching poetry, students are taught to identify the 

title, verses, and stanzas within the text, the beginning, middle, and end of the poem. For 

example, on page 70, the teacher guide suggests teachers to: 

• Read the title of the song (poem) 

• Read the stanza and color the names.  

• Talk to the students about the importance of the relationship of the title to the text.  

• Read and list the order of the verses in the stanza of the song. 

• identify the verses of the text, the beginning, middle, and end 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Proposta Didática para Alfabetizar Letrando, pg. 70. 

Practice V-5: Teach students the different elements of narrative and expository texts. 

LIBERIA – The Grade 1 English Teacher Guide often includes a section on Features of Text 

where the teacher explains different features of the text before reading, and asks 

comprehension questions related to the text after reading. 

• Example (Fiction): 

o Before Reading – Features of Text: 

▪ “Today’s story is fiction. A fiction story tells us about characters, places, 

and events that are not real. Every story has a plot, or the set of events 

that happen in a story. Characters often have problems. A problem is 

something bad that needs to be fixed or solved.” 

▪ “We can better understand the stories we read by answering Right There 

Questions and Think and Search Questions, and by making Author and 

Me Inferences. Let’s read the story to find out who has a problem and 

what the problem is and then answer questions and make inferences.” 

o After Reading – Comprehension Questions: “Accept any answer supported by the 

text. Sample answers are given in parentheses. 

▪ Name the characters. (Titus/Tie, people around the world, Teta) 

▪ Think and Search Question: What are the settings? Think about where 

Titus takes a nap and where he travels. (a forest and places around the 

world—Finland, Japan, and Fiji) 

▪ Right There Question: Why does Titus want to travel the world? (to see 

new places and faces) 

▪ What is Titus’s problem and how is his problem solved? (He wants to 

travel the world, but he cannot walk thousands of miles. His legs grow so 

long that he can hop around the world.) 

▪ What is the plot? (Titus wants to travel the world but cannot walk 

thousands of miles. When Titus takes a nap in the forest, his legs grow 

very long. Now Titus can walk to Finland, Japan, and Fiji, where he meets 
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new people and eats new foods. Titus returns home and takes a nap. 

When he wakes up, his legs are short again. When Titus tells people about 

his travels, they laugh, but his best friend, Teta, believes him.) 

▪ Author and Me Inference: Why do most people laugh at Titus when he 

tells them that he traveled the world? (Most people do not believe that he 

was able to travel the world.) 

Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 2 (2020 

Revision), Week 26, Day 1, p. 129 and Week 27, Day 1, p. 149. See here. 

 

Practice V-6: Weave comprehension instruction with decoding or word recognition instruction 

PAKISTAN – In the USAID Pakistan Reading Project’s Grade 2 Lesson Plans, students are 

provided with decodable text to read after they have learned a particular letter/letter 

combination. Once students have read the text, they are asked questions that assess their 

understanding of the text, as well as the letter/letter combination. For example: 

• Divide students into pairs and instruct them to read the paragraph given in the 

workbook. 

• Allow students to read the paragraph themselves, without any guidance. 

• Ask students to identify and circle words in the paragraph containing the sounds /ا/ and 

  ./او/

• Ask students the following questions: 

o Who had the pet cat? 

o What were Taara’s eyes and tail like? 

o What did Taara like to drink? 

o Who among you likes drinking milk? 

Source: Translated from USAID Pakistan Reading Project, Grade 2 Urdu Lesson Plans, Week 1, Lesson 4, p. 6. See here. 

Practice V-7: Explicitly teach reading comprehension strategies 

HONDURAS 

• Explain the strategy: The teacher explains: Today we will learn how to apply our prior 

knowledge if we get to a part of the text that does not make much sense or does not 

sound familiar. To understand what it is about, we can pause and think about what we 

already know about the topic. This will help me better understand what I am reading. 

• Model the strategy: Provide an example. ‘In the text, Chato wants to return to the jungle. 

Well, why would a parakeet want to go to the jungle? Here, I need to activate my 

previous knowledge about parakeets. I know these animals live in the jungle. I also 

know that people often have them as pets; they keep them in cages. If these animals 

live in the jungle, then they are wild animals, and wild animals don’t like to be caged. 

Now I understand why Chato wants to leave. He is a wild animal that doesn’t like to be 

caged.” 

• The teacher models the same process for a different paragraph in the story. 

• The teacher asks the children to write answers to a set of prompts in their activity book 

that help activate prior knowledge. 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%202%20Part%202.pdf
http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/2/6
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Source: Adapted from Secretaría de Educación, República de Honduras (2019) Español 2 Guía del Docente Aprendo a Leer y a 

Escribir en Segundo Grado. Grade 2, Unit 1, Lesson 3. pg. 37. 

Practice V-8: Practice “turn and talk” 

PAKISTAN – The USAID Sindh Reading Program’s Reading Manual for Teachers includes the 

following pre-reading Turn and Talk activity: 

• Divide students into pairs. 

• Share the following prompt with students: If there was no Sun in our world, what would 

happen? 

• Instruct students to discuss the question with their partners. 

• Ask each pair to share their responses with the rest of the class and lead a whole group 

discussion on the prompt. 

Source: Translated from USAID Sindh Reading Program (SRP) Reading Manual for Teachers, p. 138. See here. 

 

Practice V-9: Teach self-monitoring strategies to help comprehension 

PAKISTAN – The USAID Sindh Reading Program’ Reading Manual for Teachers includes 

guidelines for teaching different comprehension strategies. The following is an example of one 

such strategy: 

• Draw the following symbol key on the board: 

 

• Explain each of the four symbols: 

o Tick: I already knew this. 

o Cross: This is something new that I learned today. 

o Question Mark: I did not understand this. 

o Arrow: I would like to know more about this. 

• Instruct students to independently read the text. As they read the text about water, ask 

students to draw the relevant symbol next to different sentences (based on their level of 

understanding). 

Source: Translated from USAID Sindh Reading Program (SRP) Reading Manual for Teachers, p. 130. See here. 

 

Practice V-10: Practice shared reading 

BRAZIL – The Grade 1 teacher guide used in Ceará includes shared reading guidance for 

teachers. 

Teacher guidance: 

https://www.sbep.gos.pk/resources?page=3
https://www.sbep.gos.pk/resources?page=3
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• Begin the reading with questions such as: In our town, do people tell legends? Which 

ones? Ask your students: What are legends? How do we know when a text is a legend? 

What legends do they know? 

• Then ask: What is a werewolf? What does the werewolf look like? Why do you think that 

he is called werewolf? Who knows the legend of the Werewolf? 

• Inform students that they are going to listen to the reading of the legend of the 

Werewolf. 

• Then ask them if they know the legend. Give students the opportunity to tell the versions 

they know of this text. 

• Prepare the students to listen to the legend you are going to read. Organize the space so 

that this is a welcoming moment and that students to see the book and the illustrations. 

• Make the prediction from the illustration of the story. 

• Now, read the legend of the Werewolf. 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Proposta Didática para Alfabetizar Letrando, pg. 150. 

Practice V-11: Practice guided or directed reading 

BRAZIL – The Grade 1 teacher guide used in Ceará suggests a combination of shared and 

guided reading. They recommend that teachers read texts aloud before asking students to read 

independently.   

Teacher guidance: 

• Reread the text Let's Take a Walk in the Woods. 

• Ask some students to read the text. 

• Organize the students into groups and ask them to read the sentences. 

• Next, ask them to draw what the wolf did. 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Proposta Didática para Alfabetizar Letrando, pg. 145. 

Practice V-12: The teacher questions the students about the text after students read it, asking 

both about what the text states explicitly (literal recall) as well as questions that require 

inferencing 

PAKISTAN – The USAID Pakistan Reading Project developed 8 sets of Levelled Readers (these 

are storybooks – each story has three different versions/levels: one for the Beginning Reader, 

one for the Intermediary Reader, and one for the Advanced/Proficient Reader), that students are 

supposed to read independently, according to the level that they have been assigned by the 

teacher (based on a diagnostic reading assessment that takes place at the start of the year). 

Three weeks are spent on each levelled reader. Students who finish reading their own levelled 

readers can progress to the next level. Each levelled reader also includes a page of 

comprehension questions for the teacher to ask before, during, and after reading. The following 

example is from the Levelled Reader کرن ہوں میں (I am Kiran), Level 3:  

• Ask the following comprehension questions after the student has read the first three 

pages: 

o What is this story about? 
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o Do you think that Kiran should have freed the bird? Why would you think so? 

• Ask the following comprehension question after the student has read the first half of the 

story: 

o Do you think that the bird can remain happy in her own habitat? Explain your 

reasons for thinking so. 

• Ask the following comprehension questions after the student has finished reading the 

story: 

o What did you like the most about this story, and why? 

o Retell the story in your own words. 

Source: Translated from USAID Pakistan Reading Project, Grade 2 Urdu Levelled Reader, Weeks 1-3, ہوں میں ن کر ,  Level 3, p. 12. See 

here. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/2/4
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Love Reading 
Love reading and read for learning and enjoyment 

(Rainbow) 
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Key Classroom Practices 

LR-1. Encourage reading in all 

forms: reading from story 

books, structuring student-to-

student conversations, and 

group recitation of songs, 

poems, and plays. 

 

LR-2. Continue engaging in shared 

reading: There is a need for 

books that will be read to the 

children by the teacher. By 

sharing a book with the 

students and engaging them 

in responding to varied 

prompts or questions, the 

students have an opportunity 

to increase knowledge of the 

world, oral language. 

 

LR-3. Provide incentives for 

independent reading. 

 

LR-4. Provide students with texts 

about topics and ideas 

relevant to their culture and 

setting. 

 

LR-5. Build in-depth knowledge of 

specific vocabulary 

necessary to understand a 

text. 

 

LR-6. Build background knowledge 

of a topic being read about or 

discussed. 

 

LR-7. Develop students’ 

understanding of concepts of 

print: ‘how print works.’ This 

involves understanding that 

words (rather than 

illustrations) tell the story; that 

English (for instance) is read 

from left-to-right, with a return 

sweep at the end of the lines 

of print, and proceeds from 

the top of the page to the 

bottom; that punctuation 

signals how text should be 

read but it is not read itself.  

 

LR-8. Incorporate ample 

opportunities for discussion 

in early instruction. At the 

beginning of reading 

instruction, teachers should 

spend more time on 

discussion than on reading, 

but over the course of the 

three years this should shift 

so that students spend more 

time immersed in reading the 

texts. 

 

LR-9. While early decoding work is 

being done, focus 

comprehension instruction on 

texts that teachers read to 

the children. While children 

are learning to decode, 

teachers should read to kids 

to promote comprehension. 

The books read to children 

need not be ‘decodable,’ but 

they should appeal to the 

children, expose them to rich 

language, and provide useful 

information. 

 

LR-10. Begin with familiar topics and 

language. For guided and 

directed reading activities, 

teachers should choose 

simple stories and 

informational texts that deal 

with content and language 
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with which the children are 

already somewhat familiar; by 

the end of the three years, 

these texts can include a 

wider range of stories 

(realistic and fantasy) as well 

as informational texts that 

introduce unfamiliar 

concepts. 

 

LR-11. Encourage independent 

reading: By the middle of the 

first year, children should 

begin to read simple texts 

themselves: students should 

read 1-3 texts per week. 

 

LR-12. Show enthusiasm when 

reading to children or 

discussing texts. 
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Select Examples: 

 

Practice LR-1: Encourage reading in all forms 

BRAZIL – The Grade 1 teacher guide used in Ceará includes a wide variety of ways to read. 

Examples include story books, songs, poems and more. 

Song example: 

READING THE LYRICS OF THE SONG AMARELINHA 

• Listen/read/sing collectively the text of the lyrics of the song Amarelinha. Research and 

talk about the Ceará author/composer Flávio Paiva. 

• Talk to the students about the game and about other games they know.  

• Explore the title: notice that the title of the song of the song is Amarelinha, in the first 

verse of the  

• first stanza, it says: "Who wants to play monkey"... Are macaca and amarelinha the same 

game? In your town, what is it called in your town? Is this game old? Who in your family 

has played hopscotch before? Talk to the students about other names for this game. 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Proposta Didática para Alfabetizar Letrando, pg. 67. 

Poetry example: 

READING RHYMING POEMS 

  

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Proposta Didática para Alfabetizar Letrando, pg. 116. 

Practice LR-2: Continue engaging in shared reading: There is a need for books that will be read 

to the children by the teacher. By sharing a book with the students and engaging them in 

responding to varied prompts or questions, the students have an opportunity to increase 

knowledge of the world, oral language. 

MOZAMBIQUE – All lesson plans form the Mozambique Aprender + project include a dedicated 

section for shared reading. The teachers are expected to read the text of the day to students 

daily. These short stories promote oral language development and the love for reading.  

Source: Mozambique Lesson Plans, Aprender + Project, Grade 1 Portuguese Lesson Plans. 
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Practice LR-3: Provide incentives for independent reading  

PAKISTAN – The USAID Pakistan Reading Project’s Grade 2 Lesson Plans include the following 

guidelines for teachers: 

• If students complete the Levelled Reader for this week, ask them to read their favorite 

story from the Library Corner. 

• Praise students who complete one level of the Levelled Reader for the week and want to 

read the next level (and provide them with the next level to read). 

Source: Translated from USAID Pakistan Reading Project, Grade 2 Urdu Lesson Plans, Guidelines, p. iv. See here. 

Practice LR-4: Provide students with texts about topics and ideas relevant to their culture and 

setting. 

HONDURAS – The Grade 1 Teacher Guide includes readings that are relevant to local Honduran 

culture. 

• Before reading the story Papá prepara el desayuno (Dad prepares breakfast), the teacher 

starts a conversation that helps students relate to the story. The teacher says: ‘Students, 

before we read, I want us to talk about an activity that your families do every day: 

cooking. Who cooks in your house? What is your favorite food?’ The teacher provides 

his/her own example, including who is cooking and how.  

• The story the teacher reads is about a father named Felipe who makes baleadas for 

breakfast. Baleadas are a popular, local food in Honduras.  

 

Source: Adapted from Secretaría de Educación, República de Honduras (2019) Español 1 Guía del Docente Aprendo a Leer y a 

Escribir en Primer Grado. Grade 1, Unit 2, Lesson 10. pg. 137. See here. 

Practice LR-5: Build in-depth knowledge of specific vocabulary necessary to understand a text 

PAKISTAN – The Oxford University Press Grade 1 Teacher Guide includes a pre-reading activity 

to explain new vocabulary words to students: 

• Explain the meaning of new words in the text e.g., نکیلے، مول، دام (pointed, value/price, 

price). 

• Definitions: 

o نُکیلے: جن کی نوک نکلی ہو جیسے آڑو۔ 

o  قیمت۔ ،  مول: بھاوٴ

o  دام: قیمت۔ 

Source: Translated from Oxford University Press, Grade 1 Teacher Guide, ,موتیا Third Edition, Unit 6, p. 112. See here. 

Practice LR-6: Build background knowledge of a topic being read about or discussed 

PAKISTAN – The Oxford University Press Grade 1 Teacher Guide includes the following activity 
to discuss background knowledge before reading a text about vegetables: 

• Facilitate a verbal discussion with students by asking them questions about the topic, 
e.g.: 

o What are vegetables? 

http://emis.gob.pk/PRP/PRP_RWMetrial.html#!/books/2/6
http://www.educatrachos.hn/desktop/?parent=2660&grade=19&class=52
https://oup.com.pk/urdu-ka-guldasta-motia-teaching-guide.html


80 
 

o Who likes eating vegetables? (Ask a few students to share their favorite 
vegetable). 

o Do you ever forget something? (Ask students to briefly share their personal 
experiences). 

• Instruct students to open their textbooks to page 78. Allow students to look at the 
pictures and try to read the paragraph, by themselves.  

• After some time, ask verbal questions, e.g., Which vegetables can you see pictured on 
this page? (Elicit prior knowledge about which Urdu vegetable names are already known 
to students). 

• Make vegetable masks (with the names written on them). Draw and cut out large 
pictures of different vegetables on cardboard/chart paper. Cut out holes for the eyes. 

 

Source: Translated from Oxford University Press, Grade 1 Teacher Guide, ,موتیا Third Edition, Unit 4, p. 81-82. See here. 

LOR7: Develop students’ understanding of concepts of print: ‘how print works’ 

LATIN AMERICA – This series of teaching and learning materials asks teachers to explain 

concepts of print starting in pre-school and continuing in first and second grade. For instance, in 

pre-school, the following is a typical pre-learning routine: 

• Tell students you will read them a story.  

• Say out loud the title of the story: Adela y Alina son Amigas (Adela and Alina are Friends) 

and explain that this is the title of the story. 

• Tell students that the title tells us what the story will be about. 

• Show that text is written in Spanish, which is our language, and that it is read top to 

bottom and from left to right.  

• Tell them that each sound has a written representation in the form of ‘letters.’ 

In the first grade of primary school, the teacher reviews these concepts and checks for 

comprehension. The following is a typical pre-reading routine: 

• Show students the text and explain that, in Spanish, texts are written from left to write 

and top to bottom.  

• Explain that texts have titles and sometimes also have images and illustrations. 

• Ask volunteer students to show the class where in the text to start reading, where to 

read next, and where the text ends. 

• Ask the students to show the title and ask them: what is the title of a text or book used 

for? Ask the same about the illustrations.  

Sources: Inter-American Development Bank (2018). Aprendamos Todos a Leer: Guía para el docente – Primer semestre, transición 

Tomo 1. Unit 1, pg. 15. See here. 

Inter-American Development Bank (2018). Aprendamos Todos a Leer: Guía para el docente – Primer grado, Primer semestre, 

Unidades 1-2, pg. 27. See here. 

 

LOR8: Incorporate ample opportunities for discussion in early instruction.  

BRAZIL – The Grade 1 teacher guide used in Ceará reminds teachers to ask questions and 

discuss the story before reading it.  

https://oup.com.pk/urdu-ka-guldasta-motia-teaching-guide.html
https://publications.iadb.org/es/aprendamos-todos-leer-preescolar-guia-para-el-docente-primer-semestre-transicion-tomo-1
https://publications.iadb.org/publications/spanish/document/Aprendamos-todos-a-leer-Guia-para-el-docente-Primer-semestre-Unidades-1-y-2.pdf
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READING THE SHORT STORY: THE THREE LITTLE PIGS  

Teacher guidance: 

• Before the reading, ask the students questions Who knows this story? What will it talk 

about? 

• Make the prediction based on the illustration of the story. 

• Next, read aloud, from the book and ask questions about the story. 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Proposta Didática para Alfabetizar Letrando, pg. 181. 

 

LOR9: While early decoding work is being done, focus comprehension instruction on texts that 

teachers read to the children 

LIBERIA – The Grade 1 English Teacher Guide includes several teacher-led Read-Alouds that are 

divided into Before Reading, During Reading, and After Reading sections. 

• Before Reading: 

o “Preview. Guide the students to . . . 

▪ describe the picture, helping them with vocabulary as needed. 

▪ find their target vocabulary words in the picture. 

▪ predict what they think the story will be about.” 

o “Features of Text. Remember, we talked about what a problem is. A problem is a 

bad situation that needs to be fixed or solved. Characters in stories have 

problems. Listen to the story to find out who has a problem and what the 

problem is.” 

• During Reading: 

o “Read the story aloud twice with expression, using the picture and gestures to 

convey meaning.” 

 

• After Reading: 

o “Check Predictions: Discuss the students’ predictions. Which ones matched the 

story? 

o “Comprehension Questions: Accept any answer supported by the text. Sample 

answers are given in parentheses. 
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▪ Who are the characters in the story? (Adama, her hen) 

▪ What does Adama do at the market? (sells eggs) 

▪ What does Adama do with the money she earns from selling eggs? (buys 

things for her family) 

▪ What is Adama’s problem in the story? (She trips and breaks all of her 

eggs on the way to the market.) 

▪ How is the problem fixed or solved? (Adama’s hen lays more eggs so she 

can take them to market.) 

▪ Why does Adama tell herself to be very careful? (She does not want to trip 

and break the eggs.)” 

 
Source: Ministry of Education of Republic of Liberia. Read Liberia Activity Teacher Instruction Guide, Grade 1, Volume 1 (2020 

Revision), Week 8, Day 2, p. 132-133. See here. 

 

LOR9: Begin with familiar topics and language.  

BRAZIL – Some of the stories and songs in the Grade 1 teacher guide used in Ceará are familiar 

to the students. For example, in the example below, when reading and singing the song 

Amarelinha, students are prompted with questions such as who knows this song, who in their 

family knows how to sing this song and the game associated with it.  

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Proposta Didática para Alfabetizar Letrando, pg. 67. 

LOR10: Encourage independent reading: By the middle of the first year, children should begin 

to read simple texts themselves: students should read 1-3 texts per week. 

BRAZIL – The Grade 1 teacher guide used in Ceará recommends silent and independent reading 

from time to time and provides recommendations for teachers to explicitly show to students 

how reading to self should look and sound like. 

• Explain to the students what silent reading is, read showing the posture of silent reading. 

• Ask them to read silently. 

Source: Translated from Secretaria da Educação do Estado do Ceará (2018). Proposta Didática para Alfabetizar Letrando, pg. 85. 

 

LOR13: Show enthusiasm when reading to children or discussing texts. 

MALAWI – The English Teacher Guide for Standard 1 includes the following suggestion as a 

Teacher Tip:  

“Remember that when the learners do not have a large vocabulary in English, you can help them 

understand a story much better if you read it with a lot of expressive emotion in your voice and 

demonstrate all the actions as you mention them. This helps them to follow the story and to 

connect the English words to their meanings. Do not hesitate to play the role of an actor on 

stage in a theatre when teaching the dialogues and reading the stories. Doing so will keep the 

learners’ attention!” 

Source: Malawi Institute of Education. (2016). English Teacher’s Guide for Standard 1, Unit 7, Lesson 6, p. 107. See here. 

https://ierc-publicfiles.s3.amazonaws.com/public/resources/Teacher%20Instruction%20Guide%20Grade%201%20Volume%201%20Part%202.pdf
https://ierc-publicfiles.s3.amazonaws.com/public/resources/Std%201%20English%20%20Teacher%27s%20Guide%20Final.pdf


85

How to Provide Effective Reading Instruction


