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What Drives the Choice of Faith-Inspired Schools by Households?: Qualitative Evidence 

from Two African Countries 

By Regina Gemignani, Mari Shojo, and Quentin Wodon 

 

Why do some parents send their children to faith-inspired schools (FISs), while others 

choose to rely on public schools? Within FISs, are the motivations to send a child to a Christian 

school different from those to send a child to an Islamic school? How well are FISs 

performing—along various dimensions—according to the students’ parents? This article 

provides tentative answers to those questions using qualitative and small sample data collected in 

2010 in Burkina Faso and Ghana (on FISs in Ghana, see among others Iddrisu 2002, 2005; Weiss 

2005, and Olivier and Wodon 2014; on FISs in Burkina Faso, see Saul 1984 and Ouedraogo 

2008, 2010.)1 

FISs often have a specific appeal towards households for whom faith and values matter 

(Cohen-Zada and Sander 2008; Barrera-Osorio et al. 2009; Parra Osorio and Wodon 2011; see 

also the articles in this issue by Boyle and Izama). Islamic schools especially are not simply FISs 

providing education services like any other school. They are distinct from an Islamic point of 

view and their main objective has traditionally been to provide a religious education to children, 

some of whom may become future Islamic scholars and leaders. Traditional Islamic schools such 

as madrasas are not simply one more player vying for a spot in the education marketplace. 

Becoming just one such player is precisely what some madrasa leaders would like to avoid, and 

why they may in some countries resist calls for reforms to include more secular topics in their 

curriculum. By contrast, other types of Islamic schools, including the so-called Franco-Arab 

schools in Burkina Faso and their equivalent in Ghana that are discussed in this article, combine 
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religious and secular topics so as to prepare children for secular positions while also transmitting 

to them Islamic values that are important to their parents and communities. 

This article looks at parental motivations to send children to Christian, Islamic, and 

public schools, and at the extent to which parents are satisfied with the schools. The next section 

explains how the data relied upon were collected through in-depth interviews and focus groups. 

The following two sections present the main results for Ghana and Burkina Faso respectively. A 

brief conclusion follows. Before discussing data and results, it is worth briefly explaining why 

Ghana and Burkina Faso were selected as case studies. Three main reasons led to that choice.  

The first and most important reason is the fact that both countries are religiously diverse, 

with Christian, Muslim, and traditionalist populations. While Ghana is a majority Christian 

country, Burkina Faso is a majority Muslim country. Looking at two religiously diverse 

countries allows for potentially interesting comparisons between faith traditions. On the supply 

side of service delivery, is the role of Christian and Muslim FISs different, both in terms of the 

scope of their activities and their characteristics? On the demand side, is the impact of faith on 

the demand for services by FISs different for Christian and Muslim populations? While the data 

for this article do not permit an exploration of diversity within the Christian and Muslim 

traditions, comparisons between these two traditions do reveal interesting differences. 

A second reason behind the choice of Ghana and Burkina Faso is that it also provides for 

potentially interesting comparisons between societies that have had different colonial 

experiences. Ghana was a British colony, and Burkina Faso a French one. Besides differences in 

language and culture, these colonial histories may have contributed to differences in the role that 

FISs play in health and education systems today. The French model of state governance, which 

tends to be centralized, led in former colonies to the creation of strong public delivery systems 
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for education which left less space for private service delivery, including by FISs. By contrast, 

under the more decentralized British system, FISs were able to expand more easily, which led in 

some cases to more significant market shares. Considering both one English and one French 

speaking country in principle provides a more balanced view of the role of FISs in service 

delivery in sub-Saharan Africa, given heterogeneity in such roles between countries. 

Finally, Ghana and Burkina Faso are at different stages of their development, which is the 

third reason that led to the choice of these two countries for the study. Ghana has made great 

progress towards many of the Millennium Development Goals, including by reducing the share 

of its population in poverty by almost half between the early 1990s and 2005-06 (Coulombe and 

Wodon 2007). Progress towards poverty reduction has also been accomplished in Burkina Faso, 

but not as rapidly (Nouve et al. 2009, 2010). Education outcomes are also better in Ghana than in 

Burkina Faso. In terms of levels of GDP per capita, while Ghana recently reached the lower 

middle income status, Burkina Faso is still a low income country. World Bank estimates for 

2009 (when the study was conceptualized) suggest a GDP per capita in Ghana of US $1,190 

under the Atlas method in 2009, while the corresponding figure for Burkina Faso at the time was 

half that, at US $510 (the difference in PPP-adjusted GDP per capita between the countries is 

smaller). 

In this article, the first of these three reasons leads to differentiated results between 

Christian and Islamic schools that are discussed in some detail. The other two reasons for the 

choice of the countries do not generate specific results that differ for the two countries (apart 

from the fact that the FISs considered for the study in Ghana received more support from the 

state than those in Burkina Faso), but this in itself is also perhaps interesting in that despite 

differences in colonial heritage and level of development, fairly similar results were obtained in 
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the two countries. 

 

Data 

 The article is based on qualitative and small sample data that were collected between 

April and June 2010 in two locations (one urban and one rural) in both Ghana and Burkina Faso. 

The data were collected through interviews and focus groups with parents, head teachers, and 

school principals. The schools were selected with inputs from district education officials, but a 

key criteria was the requirement that there should be both public and FISs in the areas where the 

qualitative work was conducted so that parents and other informants could discuss and compare 

the advantages and disadvantages of different types of schools, and explain the reasons why they 

chose specific schools, whether faith-inspired or public. Another criteria for the selection of the 

geographic areas for data collection was that they had to have both Christian and Islamic schools 

apart from public schools.  

In each country one of the areas was urban and the other rural. A semi-structured 

questionnaire was used to interview households sending their children to the various schools. 

Each interview took from one hour to an hour and a half, and focused in large part on the 

perceptions of the schools facilities, as well as the reasons that led individuals to choose one 

school versus another. Responses to both open-ended and closed questions were obtained. While 

statistics are derived from the answers to closed questions, they should be considered as 

indicative and tentative only, not necessarily representative of the opinions of all of the parents 

sending their children to the various types of schools. This is because respondents were not 

selected in a purely random way among those using the services from a given facility, and 

because the sample is small. A separate semi-structured questionnaire was also administered to 
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school principals and administrators as well as to a few teachers. Finally, a few interviews were 

conducted with key informants such as officials from government ministries. Information on 

sample size is provided in Table 1.  

 
Table 1: Sample Size for Qualitative Data Collection in Ghana and Burkina Faso 

 Ghana Burkina Faso 
Sites/communities   
Number of sites 2 3 
Number of facilities 8 

(2 Public, 1 Public-Christian, 2 Private-
Christian, 2 Public-Islamic, and 1 

Islamic schools) 

9 
(3 Public, 3 Christian, and 3 

Islamic schools) 

Interviews   
Households/users 64 

(8 per school) 
90 

(10 per school) 
Other interviews Selected interviews of owners/administrators of the education facilities, 

doctors and teachers, other staffs, religious leaders, and government officials 
Focus groups   
Sites/communities 2 2 
Participants/groups 8-12 8-12 
Split by 
gender/roles 

3 (Men, women, and religious leaders) 3 (Men, women, and religious 
leaders) 

Split by religion 3 (Muslims, Christians and Traditional 
religious groups) 

4 (Muslims, Catholics, Protestants, 
Traditional religious groups) 

Number of groups 18=2x3x3 24=2x3x4 
Source: Authors. 
 
 

Results for Ghana 

What reasons for choosing FISs emerge from the data for Ghana? As shown in Table 2 

among parents sending their children to Christian schools, faith is a key motivation for half (50.0 

percent) of the parents. The share is even higher at 75.0 percent for parents sending their children 

to Islamic schools (37.5 percent of parents in Islamic schools also mentioned that learning 

Arabic was a motivation for enrolling their children in the school, probably because Arabic is 

needed for reading the Qur’an). This importance of religion as well as values associated with 
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religion is observed among almost all of those who choose FISs, as a few quotes from the in-

depth interviews illustrate:  

 
The school is strict and disciplines the children. Apart from academic subjects, Christian 
values are instilled in the children, and that makes them obedient. (Parent at a public 
Christian school) 
 
Because this school is an Islamic school, they teach Arabic and English. That is why I 
prefer this school to secular schools. (Parent at a public Islamic school) 
 
Children in the other schools are not as disciplined like the children here. The fear of the 
Lord is taught and also the church supports us. I want my children to be brought up in the 
Christian faith. (Parent at a private Christian school) 

 
In addition to faith and values, quality also matters, especially for parents relying on 

Christian schools. For some of these parents, concerns about quality could lead to changing 

school. As a parent who withdrew her daughter from a Christian school to send her to a public 

Islamic school explained:  

I am Christian. My daughter was in a Christian school before but I removed her and sent 
her to this school, because teachers are very good and this school produces a lot of 
children who pass the national examination and go to secondary schools.  
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Table 2: Main Reasons for Choosing the School, Qualitative Field Work, Ghana (%) 

  Parents at 
Islamic schools 

Parents at 
Christian schools 

Parents at 
secular schools 

Location 20.8 16.7 37.5 
Religion 75.0 50.0 6.3 
Morals, values, behavior - 29.2 - 
To learn Arabic 37.5 - - 
To learn English 4.2 - - 
Teacher quality, discipline 4.2 33.3 25.0 
Academic results 4.2 16.7 25.0 
Child’s future schooling/job 4.2 4.2 - 
Familiarity with the school 16.7 16.7 18.8 
Low or no fees 4.2 - 31.3 
Low cost books and supplies 4.2 - - 
Teaching contents/curriculum 29.2 4.2 - 
Source: Authors. 
Note: Multiple answers allowed. 
 

Another question was asked about the advantages of the school chosen by parents (Table 

3). Faith and values came again strongly as key advantages among those sending their children to 

Christian and Islamic schools. By contrast, among parents interviewed in secular schools, 

location and the absence of school fees are the most important reasons for the choice of the 

schools. As a parent sending her children to a secular school explains:  

The school is a community school, so it is open to the community. I want to keep an eye 
on the children since it is close to my house. Additionally, I don’t have to worry about 
school fees.  
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Table 3: Advantages of the School You Selected, Qualitative Field Work, Ghana (%) 

 

Parents at 
Islamic 
schools 

Parents at 
Christian 
schools 

Parents at 
faith-

inspired 
schools 

Parents at 
secular 
schools 

No or low fees - - - 18.8 
Low cost books and supplies - - - 12.5 
Free or low cost meals - - - 6.3 
Religion 66.7 62.5 64.6 - 
Morals, values, behavior, attitudes 50.0 83.3 66.7 - 
To learn Arabic 50.0 - 25.0 - 
To learn English 20.8 - 10.4 - 
Leader quality  - - - 6.3 
Teacher quality, discipline, seriousness - 8.3 4.2 - 
Test results, advantage for children’s 
future  - 4.2 2.1 - 

Source: Authors. 
Note: Multiple answers allowed. The sum of the answers for secular schools is below 100 
percent because many parents did not identify specific comparative advantages. 
 

Still another question asked parents what children should learn in school (Table 4). In 

secular schools, mathematics and science as well as English came up as important areas of study. 

These areas are also important for parents sending their children to FISs, but less so. Again, 

parents in FISs regard morals, values, behavior, and attitudes as a key area of learning, and much 

more so than parents in secular schools. As stated by a parent relying on a private Christian 

school: “When children attend religious schools, there is a difference in their behavior. My 

children's behavior is different from those who attend public schools.” A parent relying on a 

private Islamic school stated similarly: “When the children complete this type of school, they 

will be knowledgeable in both academic subjects and Islamic studies.” By contrast, and at the 

opposite end of the spectrum, some of the parents sending their children to secular schools do not 

approve of religion’s influence or teaching in schools. One such parent explained that “Education 

is general. There is no ideology or religious group interference, which could frustrate teachers 

and children”; another parent argued that “Religious schools sometimes force their beliefs and 
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doctrines on children so it is advantageous for me to let my child go to a secular school so that 

she learns what everybody believes in.” 

 
Table 4: What Should Children Learn at School? Qualitative Field Work, Ghana (%) 

 

Parents at 
Islamic 
schools 

Parents 
at 

Christian 
schools 

Parents at 
faith-

inspired 
schools 

Parents 
at 

secular 
schools 

General knowledge 16.7 25.0 20.8 12.5 
Religion 4.2 20.8 12.5 12.5 
Morals, values, behavior, attitudes 29.2 54.2 41.7 25.0 
Literacy (reading and writing) 4.2 4.2 4.2 18.8 
Mathematics and science 58.3 58.3 58.3 87.5 
Arabic 45.8 0.0 22.9 0.0 
English 70.8 54.2 62.5 62.5 
Life skills (health, hygiene, sexuality) 4.2 4.2 4.2 0.0 
Vocational training (farming, tailoring, 
computer etc.)  12.5 4.2 8.3 18.8 

Other language skills  20.8 8.3 14.6 18.8 
Source: Authors. 
Note: Multiple answers allowed. 
 

Faith also matters for principals and school owners. It is a key reason for establishing 

FISs. Apart from providing education to local children by the local community, the reasons for 

setting up FISs include raising good Muslims or Christians, and teaching both religious and 

secular topics. As a private Christian school owner put it: “We did not have any private religious 

school in the area before. So we decided to set up a religious school. This school was established 

in 1991. All of the teachers are local. That is good for children.” A private Islamic school owner 

emphasized the importance of religious education: “We lacked schools in this area. The school 

was established in 2002. Muslim communities around this area were very vulnerable. We 

decided to give people empowerment and education. We educate Islamic faith, values and 

practice to be a good Muslim.” The same emphasis was noted by a head teacher in another 

Islamic school: “Parents saw that there was a need to set up an Islamic school to educate children 
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about Islam. In 1963, the school was established with support of an Islamic NGO outside the 

country and then the government absorbed it. Now it is only one public Islamic school in this 

area... The students learn Arabic in addition to secular subjects.” 

 The emphasis on faith and values in FISs does not mean that the schools do not accept 

children from all faiths, which would actually be illegal in Ghana (see Olivier and Wodon 2014, 

for a discussion). Interviews with school leaders suggest that FISs accept children who belong to 

a religion different from that of the school. But there are differences in terms of the religion of 

the children enrolled. At Christian schools, 87.5 percent of the parents interviewed were 

Christian. This is a bit higher than the share of Christians in the national population, but not 

extremely so. Among parents interviewed at Islamic schools, 91.7 percent were Muslim, while 

the share of the national population that is Muslim is much smaller, including in the areas 

surveyed. 

Finally, as shown in Table 5, most parents appear satisfied with the quality of teachers in 

their schools and the school’s academic performance, despite evidence from test scores that 

suggest low levels of achievement in most types of schools including many FISs. Furthermore 

66.7 percent of parents in FISs appear to be satisfied with the resources available in the schools. 

By contrast in public schools 83.4 percent of parents appear to be dissatisfied with the resources 

available to their schools, and the lack of satisfaction is similar in secular private schools.  
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Table 5: Evaluation of Schools by Parents, Qualitative Fieldwork, Ghana (%) 
 School resources Quality of teachers Academic performance 

 Positive Neutral Negative Positive Neutral Negative Positive Neutral Negative 
FISs 66.7 0.0 33.3 95.8 0.0 4.2 87.5 12.5 0.0 
Public 16.7 0.0 83.4 95.7 4.4 0.0 70.8 12.5 16.7 
Private 
secular 0.0 12.5 87.5 100.0 0.0 0.0 75.0 18.8 6.3 

Source: Authors. 
Note: Positive corresponds to parents declaring being very satisfied or satisfied. Negative 
corresponds to parents declaring being dissatisfied or very dissatisfied. 
 

Academic performance depends in part on the types of teachers who are hired. The FISs 

that do not receive public funding have a high share of teachers who are not formally certified as 

per the guidelines of the Ghana Educational Service (GES). In public schools (both faith-inspired 

and secular), teachers are recruited directly by GES and receive in-service teacher training. But 

private schools, whether secular or faith-inspired, recruit teachers independently, which results in 

a larger share of teachers without certification. This does not mean however that the performance 

of those teachers is sub-standard, given the ability of private schools to fire teachers that would 

not perform adequately. As the head teacher at a private Christian school explained it:  

 
When recruiting teachers, we advertise. Then people apply and we have interviews with 
them. Their qualification is assessed to know if they can teach children and which classes 
they can handle. I have worked in public schools for more than 25 years. In this school, I 
am the only qualified teacher and others are not qualified... Some did not complete 
secondary school… But we train them on how to make a lesson plan, how to give 
lessons, how to discipline the children, everything. We educate them to become a good 
teacher. 

 
While perceptions of teacher quality are as high in private FISs as in other schools in the sample, 

it might still be beneficial to have private school teachers benefitting from in-service training that 

the GES could provide as it does for teachers serving in public schools.  
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Results for Burkina Faso 

In the Burkina Faso fieldwork, parents also tend to be satisfied with the FISs they send 

their children to, whether one considers teacher quality, academic results, school resources, 

school goals, student behavior, or other topics. Christian schools tend to have a higher 

satisfaction rate among parents than Islamic schools, again followed by public schools that rank 

last. As regards the relationships between the schools and the community, Islamic schools had a 

higher satisfaction rate than both public and Christian schools; this relates to whether the school 

is concerned with community wellbeing, whether it supports community projects and activities, 

and whether it provides assistance for the poorest community members.  

In all schools, parents suggested that improvements could be made in some areas. One in 

five parents in Christian schools mentioned overcrowding and 40 percent suggested the need to 

improve and expand facilities. Overcrowding was even more of an issue in public schools with 

about half of the parents citing this problem. In Islamic schools, 38.7 percent of parents said that 

the level of the schools’ fees was beyond their means. In addition, 32.3 percent said that the 

schools lacked resources, 19.1 percent said that facilities needed improvement, and 16.1 percent 

suggested that the teachers’ performance was inadequate.  

Some parents complained about uneven academic performance in Islamic schools and 

thought that quality could be further improved, especially through better trained teachers. 

Examples of such complaints are as follows: “[The teachers] are not trained… To educate 

children requires a mastery of certain techniques, a pedagogical knowledge. It would be good for 

the school to train the teachers to improve their performance”; “There is a problem with the 

teachers. There are many young teachers who lack experience and qualifications. They are 

amateurs, young people in search of work”; “Certain pupils are characterized by their good 
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performance but there are many who are not… There is [too much] religious education, which is 

not subject to evaluation.” Yet other parents offered positive comments about what they viewed 

as a more holistic and well-rounded education: “The students learn both Arabic and French. 

They also learn to master the Qur’an and pray correctly. They are cultivated and have a sharp 

and open mind compared to students in the public schools”; “The school manages to achieve its 

goals by transmitting a quality education and by giving the children an exemplary education 

based on the Islamic faith…. The teachers perform well because in spite of their meager wages, 

they are conscientious and stress the education of the children.” 

What are the reasons for choosing FISs for parents? The education provided by FISs is 

valued by the families and communities that they serve, for reasons related to both quality and 

the promotion of religious and moral values, but with some differences in the motivations of 

parents in Franco-Arab (Islamic), Christian, and public schools. As shown in Table 6, parents at 

Christian schools said that they chose their school primarily for its academic and teacher quality 

(76.7 percent and 46.7 percent, respectively). By contrast, parents in Islamic schools more often 

said that their choice of school was largely based on the opportunity for their children to receive 

a religious education (83.9 percent), with smaller numbers listing academic or teacher quality 

(25.8 percent and 12.9 percent respectively). In public schools, location was a deciding factor for 

70 percent of parents, followed by academic quality (46.7 percent) and the lack of school fees 

(30.0 percent). Education on moral values was listed as a reason for school choice by about a 

third of parents in Islamic and Christian schools, but not by parents in public schools.  
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Table 6: Reasons for Choosing the School over Other Options, Burkina Faso (%) 

 

Parents at 
Islamic 
schools 

Parents 
at 

Christian 
schools 

Parents at 
public 

schools 

Location 38.7 33.3 70.0 
Religious classes/identity, learning to be 
Muslim/Christian 83.9 33.3 - 

Moral education (values, behavior) 35.5 36.7 - 
To learn Arabic 29.0 - - 
To learn French 25.8 - 3.3 
School administrator quality (headmaster)  9.7 6.7 3.3 
Teacher quality: Knowledgeable, conscientious, 
effective 12.9 46.7 10.0 

Academic results, test results 25.8 76.7 46.7 
Child’s future (better education, work opportunities) 9.7 6.7 16.7 
Familiarity with this school  - 6.7 13.3 
No or low school fees - - 30.0 
Lack of religious proselytizing - - 16.7 
Source: Authors. 
Note: Multiple answers allowed. 

 
As shown in Table 7, when asked about the most important area of study for their 

children, the top response for parents sending their children to Islamic schools is religious 

education (32.3 percent), followed by moral education and literacy (22.6 percent each). In 

contrast, a larger share of parents at Christian schools state literacy (53.3 percent) or knowledge 

(13.3 percent) as the priority, followed by moral education (13.3 percent) and religious education 

(3.3 percent). Less than a quarter of parents in Christian schools rank religion in their top three 

goals, versus three-quarters in Franco-Arab schools. Parents at secular schools follow the same 

pattern as those at Christian schools, with an emphasis on literacy (43.3 percent) and knowledge 

(16.7 percent), and then moral values (26.7 percent) and religion (3.3 percent).  
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Table 7: Comparison of Various Schools in Burkina Faso, Burkina Faso (%)  

  Parents at 
Islamic schools 

Parents at 
Christian 
schools 

Parents at 
public schools 

 Most Important Area of Study 
Knowledge – general  3.3 13.3 16.7 
Religious education 32.3 3.3 3.3 
Moral education 22.6 13.3 26.7 
Literacy (reading, writing) 22.6 53.3 43.3 
Arabic 6.5 - - 
French 3.3 13.3 3.3 
Music, art - 3.3 3.3 
Life skills (health, hygiene, sex 
education) - - 3.3 

Vocational training 6.5 - - 
All 100 100 100 

 Educational Goal of Highest Importance 
Betterment of society 25.8 3.3 13.3 
Moral development 22.6 10.0 3.3 
Academic achievement 32.3 86.7 83.3 
Spiritual development 19.4 - - 
Total 100 100 100 

 Performance of your school as compared to other schools 
Higher standard 38.7 83.3 63.3 
Same standard 41.9 16.7 23.3 
Lower standard 3.2 - 3.3 
Don’t know, missing 16.1 - 10.0 
Total 100 100 100 

 Benefit of the School for the Community 
General academic advantages, 
literacy, etc. 29.0 20.0 43.4 

Moral education 41.9 23.3 6.7 
Religious education / spiritual 
guidance 41.9 20.0 - 

Religious community and identity 32.3 - - 
Future work/academic opportunities 
for youth 6.5 16.7 33.3 

None/don’t know - 36.7 26.7 
Source: Authors. 
Note: Multiple answers allowed. 

 
Parents were also asked to choose the educational goal of highest importance, among 

social, moral, academic and spiritual goals. One-fifth of parents in Islamic schools selected 

spiritual goals (19.4 percent) but no parents did at Christian schools. One quarter of parents at 



16 

 

Islamic schools selected the betterment of society as the most important educational goal 

compared to much smaller percentages at public and Christian schools (13.3 and 3.3 percent, 

respectively.) This is closely related to a view of education as a means for improving community 

well-being and self-determination. When asked to list specific community benefits from the 

schools, parents in Islamic schools listed a range of advantages related to the role of religious 

and moral education in the lives of children and their families. Christian school parents discussed 

both academic and moral/religious advantages to the community. In secular schools, the role of 

religious and moral education did not come up in a major way in the interviews. As for goals 

related to students, the vast majority of parents at Christian and secular schools selected 

academic achievement as the most important goal. Finally, while most parents in Christian 

schools feel that their school has very high performance standards as compared to the public 

system, parents at Islamic schools are fairly evenly split between those who state that academic 

standards are about the same as in the public schools, and those who state that the standards in 

the Islamic schools are higher.  

It is important to note that many parents in all types of schools value moral education, 

even though it does not always show up at the top of a list of goals or as an important factor in 

choosing a school. A large percentage of parents at all schools listed moral values as one of their 

top three educational goals (48.4 percent at Islamic schools, 80 percent at Christian schools, and 

70 percent at public schools), and more than half of parents in both Islamic and Christian schools 

cited moral education as a key advantage of faith-based schools. But Christian schools are 

attended by children of all faiths, and religious education is not emphasized in the curriculum. 

Rather, the schools stress moral values in addition to secular subjects. Several school leaders 

pointed out that the recent agreement between the Catholic leadership and the state which now 
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provides subsidies for teacher salaries has made it particularly important that the national 

curriculum be strictly followed, which leaves little time for religious education. The Protestant 

schools visited had a similar approach. In both types of school, 15 minutes to two hours per week 

may be devoted to religious instruction and this is limited to a short prayer at the beginning and 

end of the day, songs, and in some schools Bible lessons on morality. In the Catholic schools, 

children who are not Christian pray or meditate during prayer time, following their own faith 

practices. More formal instruction (Bible studies, catechism) takes place outside of school hours.  

 

Conclusion 

This article was devoted to an assessment of the reasons why some households choose to 

send their children to Christian and Islamic schools, while others rely on public schools. The 

analysis was based on qualitative and small sample data from fieldwork implemented in Ghana 

and Burkina Faso, two countries that are religiously mixed. Two main findings emerge from the 

analysis. Overall, although Burkina Faso and Ghana had different colonial experiences and have 

today different levels of economic development, the findings for both countries are fairly similar.  

Faith and values matter a lot for the choice of a school, at least for the parents who chose 

to send their children to FISs, but there are also differences between Islamic and Christian 

schools. Parents value the specific focus placed on religious education in Islamic schools. In 

Christian schools, while parents do consider religious education, they tend to value the academic 

quality of the schools even more, and they often emphasize the role of education in transmitting 

shared values, as opposed to the religious education per se. Finally, although this has not been 

discussed in detail here, it also appears from the data that many Christian schools focus indeed 

on academics and may have better performing students. By contrast there may be more 
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heterogeneity among Islamic schools. In the case of Burkina Faso for example, Franco-Arab 

urban schools tend to do fairly well, but smaller rural Islamic schools that do serve the poor, but 

have fewer resources, may be struggling more in promoting education achievement. While this 

last characterization is overly general, there is clear scope for additional research to look at 

differences between faith-inspired schools within the Christian and Islamic traditions. 
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